=========================================================================
Date:         Sat, 1 Oct 1994 08:26:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Whipple <whippl@CREIGHTON.EDU>
Subject:      journals/grad students (fwd)
 
Does anyone know of journals in classics/rhetoric/writing/etc. That have
a fair representation of work from graduate students?  Or ones that
accept/publish shorter, note-like pieces?  My MA students in History of
Rhetoric (Classical) are writing a 5 pager and a 20 pager each, and the
aim is to produce article-able writing rather than a "seminar" paper.  I,
and my program, strongly encourage submission of student work.  I must
confess most of the journals I get don't have much grad. student
representation.  I am looking for stuff for them to read as well as
venues for submission.
 
Email me off-list if you want.  Your comments will be gratefully
received by me and my 4 students.
 
Bob Whipple
Director of Composition         Creighton University
2500 California Plaza           Omaha, NE 68178
                                whippl@creighton.edu
=========================================================================
Date:         Sat, 1 Oct 1994 10:30:00 PDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ellen Strenski <IDR2EMS@MVS.OAC.UCLA.EDU>
Subject:      Re: journals/grad students (fwd)
 
I'd like to know this too. And what about conference papers? My impression
is that Composition Studies is becoming more stodgy and disciminating against
graduate student research (I haven't heard of any graduate-proposed
papers or panels from any Univ. of California campuses that were accepted for
CCCC, although I've heard about some (to me) silly ones from faculty that
were accepted). What about that check-off on the form for "new presenters"?
I wonder what proportion of new presenters' work is accepted compared to
others? This issue is particularly critical in computer-based pedagogy where
graduate students, who tend to know more than their faculty mentors, are
precious change agents whose expertise should be fostered,  not ignored, or
squandered.
(descends pedestal)
Ellen Strenski
University of California, Irvine
=========================================================================
Date:         Sat, 1 Oct 1994 13:38:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: journals/grad students (fwd)
 
>I'd like to know this too. And what about conference papers? My impression
>is that Composition Studies is becoming more stodgy and disciminating against
>graduate student research (I haven't heard of any graduate-proposed
>papers or panels from any Univ. of California campuses that were accepted for
>CCCC, although I've heard about some (to me) silly ones from faculty that
>were accepted).
 
At least 7 of our graduate students had papers accepted for the 1995 CCCC.
I don't know if we're an exception, but I haven't seen a strong pattern of
evidence that CCCC is discriminating against graduate student work.
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Sat, 1 Oct 1994 13:36:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: subscribe wpa-l brian huot
In-Reply-To:  <199409302059.AA07636@wiley.csusb.edu> from
              "BAHUOT01@ULKYVM.LOUISVILLE.EDU" at Sep 30, 94 01:26:50 pm
 
Welcome to the list Brian.  Glad to have you on board.    --Ed White
=========================================================================
Date:         Sun, 2 Oct 1994 11:57:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Dom F Franco <dfranco@BLUE.WEEG.UIOWA.EDU>
Subject:      Computers and Writing Teleconference
 
ANNOUNCING AN UPCOMING TELECONFERENCE
 
ADVENTURES IN WRITING: ENHANCING LEARNING THROUGH TECHNOLOGY
Wednesday, November 9, 1994
1-3 pm Eastern Time
 
In the last decade the field of Computers and Writing has come into its
own as the site of an exciting rethinking of writing pedagogy and a
reinvigoration of classroom practice.  Consequently, it is crucial that
college writing faculty become familiar with the current trends in this
important field.
Kirkwood Community College, a leader in providing academic
teleconferences, is proud to present its fourth teleconference in the
"Adventures in Writing" series, which explores developments in the field
of computers and writing.   The interactive teleconference is a powerful
medium for the exploration of the field and for a concentrated
transmission of information. It also serves as a discussion forum for its
participants who are separated by great distances.
 
DISCUSSIONS
Kirkwood Community College faculty who have taught writing in a networked
computer classroom for over five years will present material and
participate in panel discussions over these topics:
 
"Responding to Student Writing"
This section will begin with a brief overview of recent research on
response to student writing.  It will then explore a number of different
ways of responding, both by peers and teachers, with an emphasis on the
roles computers can play in the process.
 
"Teaching Reading with the Aid of Computers"
In this section faculty will discuss Kirkwood's experimental College
Reading course, which utilizes computer-aided instruction to teach
college-level reading skills and strategies.  They will also discuss what
recent research says about computers and reading, and explore several
ways of integrating reading instruction into a computer-based writing
classroom.  There will also be a demonstration of reading software,
including more recent developments and multimedia.
 
THE PANELISTS:
 
Rich Edwards is a professor of Developmental Education and specializes in
learning disabilities.  He is a software reviewer for Project SYNERGY:
Software for Underprepared Students and is currently developing a
computer-aided college reading course.  He is a member of the State of
Iowa Literacy Council.
 
Sue English  developed Kirkwood's Writing Center, which she coordinated
for several years.  She teaches writing courses at various levels,
including a course for international students.  She also teaches
literature classes.
 
Dom Franco teaches writing, literature and interdisciplinary humanities
courses.  His interests include learning styles and critical thinking.
 
Paul Hauser has been a software reviewer for Project SYNERGY.  He teaches
a variety of writing courses and children's literature.  Besides
computers, his current interests include nature and travel writing.
 
Mary Wilson spearheaded Kirkwood's implementation of computer-aided
writing instruction, and she is currently investigating the applications
of computer technology to the teaching of critical thinking.  Her
doctorate is in Higher Education, and she has extensive background in
teaching composition and technical writing.
 
SPECIAL
"Conversation with Bill Wresch" on the classroom uses of writing
software.
Bill teaches technical writing at the University of Wisconsin--Stevens
Point.  He has published five books in the field of computers and
writing, including his most recent, Communicating Technical Information
(Prentice Hall).  He is also the author of Writer's Helper, a computer
writing program used in over 3000 high schools and colleges throughout
the US.  He also serves as Chair of the Assembly on Computers in English
(ACE) within the National Council of Teachers of English.  He has spent
the last year as a Fulbright Professor teaching in Africa at the
University of Namibia where he helped link African and American
university students through the Internet.
 
THE PANELISTS AND BILL WRESCH WILL BE AVAILABLE FOR CALL-IN QUESTIONS
FROM PARTICIPATING SITES.
 
REPORTS
In addition, we have invited several noted faculty to participate in the
teleconference as distance collaborators.
---------------------------
"Storyspace"
Martha Petry, an Associate Professor at Jackson Community College in
Jackson, Michigan, has been using Storyspace, a powerful general-purpose
hypertext system, in writing and literature courses since 1988.
Storyspace allows, in its topographical mappings, a way to field a vast
quantity of information in a spatial/time architectonic.  Storyspace
provides a visual expression where each idea can take shape as a "box" or
place in the writing space.  Ideas can be brought to the foreground or
hidden behind other more significant features, thus helping to develop
hierarchical thinking skills and consideration of audience.  Petry will
demonstrate how Storyspace can be used to filter and organize texts to
convey new understanding, formulate coherent stories from incoherent
information, and reformulate existing structures to convey new
perspectives.  Collaborative writing and reading will also be addressed.
 
--------------------------
"A Report on the Computer-Assisted Writing Classes at Utah Valley State
College"
The Computer-Assisted Writing Program at UVSC has grown from two
instructors using basic word processing to ten faculty helping students
enter to writing community with electronic conferencing, database
research, multimedia presentations, and Internet activities.
 
Alex M. Joncas is an Assistant Professor of English at UVSC with an MA in
English from Johns Hopkins University.  He has coordinated
computer-asssisted writing programs in English at Glendale Community
College in Arizona as well as UVSC.  He has recently received teaching
awards from Two-Year College Association Western as well as the League
for Innovation in the Community College.
 
Lee Ann Mortensen is an Assistant professor of English at UVSC, currently
coordinating the computer-assisted writing program. She received her MFA in
creative writing from the University of Utah and is a published fiction
writer.  She has also given national and regional presentations on the
use of multimedia, presentations, and authoring software.
 
Chloe Nichols teaches English and Literature at UVSC and is currently
a Ph.D candidate at the University of Mississippi.  She began a college
writing program in Apalachia, and has given national presentations on the
use of multimedia presentations.  She has also pioneered distance learning
in English at UVSC, and has published stories for children and young adults.
---------
"21st Century Writing"
Trent Batson will describe a new concept in publishing called 21st
Century Writing, which is part of the national Alliance for Computers and
Writing.  21st Century Writing combines print and electronic elements
with a large-scale faculty support mechanism aimed at academics who use
computers to teach writing.
 
Trent originated the concept and directed the fullest scale research into
network-based classrooms for teaching writing.  He is now director of the
Alliance for Computers and Writing.  His most recent book is
Network-Based Classrooms: Promises and Realities, Bruce, Peyton, and
Batson; Cambridge Univ. Press, 1993.
------------------------------
 
For information contact Dom Franco DFRANCO@BLUE.WEEG.UIOWA.EDU
=========================================================================
Date:         Mon, 3 Oct 1994 10:36:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      administration
 
I'm having an administration problem here: a consequence of
a B-line employee being in charge of the writing program when
I came and the department's desire not to displace her.  So
there's been a sort of gentleperson's agreement to share
authority.  This has worked mildly well, but things have lately
come to a sorry pass and it's clear that some redefiniton has
to go on.
  Soooo, does anyone know of an article that talks about how
lines of authority, responsibility, etc., should be set up
for firstyear writing programs?   How are they set up for some
of the rest of you?
 
Thanks,
irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Mon, 3 Oct 1994 11:52:16 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Leslie Sanders <leslie@WRITER.YORKU.CA>
Subject:      how to subscribe
 
could you remind me about how to subscribe to this list? also, has
anyone else had trouble mailing to the list? i do.  thanks.
                                                                                Leslie Sanders                                                                  706 Atkinson                                                                    736-5208 X66604
 
 
York University
=========================================================================
Date:         Mon, 3 Oct 1994 10:25:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      how to subscribe
 
To subscribe send the following message to LISTSERV@ASUACAD
 
subscribe wpa-l Leslie Sanders
 
You send that if you are Leslie Sanders. Others should, of course, use their
own names.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 3 Oct 1994 10:52:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Where's Ed?
 
I'm having trouble getting mail thru to Ed White, and he was autodeleted from
WPA because of deliveray errors. Has CSU San Berdoo changed it's addressing
protocols? Anyone know?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 3 Oct 1994 12:48:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      administrative organization
In-Reply-To:  <9410031654.AA16604@convex.csd.uwm.edu>
 
A subject dear to my heart--administrative organization.
 
I don't know of much scholarship on this, other than essays in the WPA
journal on subjects such as using grad assistants to help run writing
programs, situating the writing program within the English dept., etc.
 
My own take is rife with Bakhtinian ambiguity.  If the WPA is to be held
ultimately responsible, then she/he must finally be in charge.  But being
in charge can only work if the instructors and admin. staff participate
in the shaping and defining of the program--if they have a real stake in
what's done--if they have genuine influence and decision-making powers.
Which means that the wpa often is most effective, as perhaps she/he
should be, as teacher, facilitator, organizer, cheerleader, consensus
builder.
 
As wpa, I've periodically had to intervene, to make what probably seemed
to my staff to be an arbitrary decision--about a text we would or would
not use in 101, about grading or portfolios, about a specific criterion
for second-semester essays, about flaming in the computer lab, etc.  Then
I would probably spend weeks or longer repairing the damage I had done to
our seeming democracy.  Because I think writing programs work best as
democracies which at times revert to dictatorships (however benevolent
they may be).  When something goes wrong, it's not my committees or
assistants or instructors who are hurt, it is the wpa or the students or
the dean's office.
 
I'd love to get into this kind of discussion with more particularity--to
hear what other problems and models and confusions and insights other
wpas have as to how best to structure writing programs.
 
Let me add one note:  given the wonderful grad students in rhetoric/comp
here, we've been able to make use of them in administrative positions.
And faculty have worked in our program (as writing center director), done
a fabulous job, and had full autonomy (although even here I (as wpa) was
the one to whom the final buck had to be passed).  I also know of programs
(Ben McClelland's being the one to come immediately to mind) where the
wpa serves mainly as the hub of a wheel with various instructor and staff
committees function somewhat independently to make decisions in regards
to texts, curriculum, etc.  (Ben would be much better at describing what
he does.)
 
As with most administrative issues, so much depends not on a red
wheelbarrow but on institutional histories, departmental personalities
and relationships, lines of authority (I worked more for the dean than
for the dept. chair), administrative styles.     Maybe all those things
really are a red wheelbarrow.
 
Charles Schuster
UW-Milwaukee
=========================================================================
Date:         Mon, 3 Oct 1994 15:13:22 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "Russ Meyer (MeyerRus@esuvm1.emporia.edu)" <MEYERRUS@ESUVM.BITNET>
Subject:      Jobs(long message)
 
(Please pass along to interested persons; feel free to distribute
elsewhere.  My apologies for the length of this note; I hope, though,
that it will make our needs clearer than is possible within the limits
of the MLA JIL ads.  We're trying to fill some pretty specific needs,
and I hope that some subscribers to WPA-L will be able to help us
out.)
 
 
Emporia State University has openings for three tenure-track assistant
professors in composition, creative writing, and journalism:
 
DIRECTOR OF COMPOSITION:  The Director of Freshman Composition oversees
all first-year writing courses, assists the chair with staffing and
scheduling of freshman courses, supervises and trains graduate assistants,
coordinates the faculty/TA mentor program, and chairs the Freshman Comp-
ostion Committee.  The person selected will also teach half-time.  We are
especially interested in someone who can help us design courses in
rhetoric and composition as well as provide leadership in our writing
program.  Terminal degree in English or a closely related field required.
(We are very aware of the difficulties involved for untenured assistant
professors serving as writing program administrators, but the chair is a
former WPA and is acutely sensitive to such situations.  We are committed
not only to hiring the best person we can find, but also to helping that
person succeed in the position.)
 
We are also looking for two assistant professors to help build our
programs in journalism and creative writing.  We know that our
journalism/creative writing descriptions look like shopping lists,
but we're trying to identify candidates who can teach in both programs,
a broad variety of courses in one and at least introductory courses
in the other.  Because we offer journalism as a "second teaching
field" for English Education majors, we must also find at least one
candidate with secondary school experience who can help train students
seeking certification in journalism.
 
CREATIVE WRITING:  Our primary need is in fiction writing at all levels,
from introductory to graduate.  A terminal degree in English or a
closely related field and a record of publication and experience in
creative writing are required.  Because we are especially interested
in identifying candidates who will not only add variety to our
creative writing program but also assist with lower level journalism
courses, experience and/or training in journalism will be an advantage.
 
JOURNALISM:  Because we have a small program in journalism, we are
looking for candidates who can help with a variety of duties, including
courses in mass media, reporting, editing, media law and history, and
a methods course for students seeking secondary certification.  Ideally,
the person selectedfor this position will also have secondary school
experience and an interest in and an ability to teach introductory
courses in creative writing.  Candidates whose highest degree is in
journalism should have at least a master's degree, although a terminal
degree in a related field with appropriate experience would be
considered.
 
While other interests are open, we have particular needs for someone
to teach occasional courses in criticism, linguistics, journalism,
drama, 18th- or 19th-century British literature, film, or electronic
media, and we would welcome applicants for these positions with
additional strengths in any of those areas.
 
The search will remain open until the positions are filled, but
candidates who wish to be considered for MLA interviews should apply
not later than December 9, 1994, sending a cv and a letter indicating
teaching expertise to
       Russell J. Meyer, Chair
       Department of English
Emporia State Univeristy
       Emporia, KS  66801
 
(E-mail inquiries to MeyerRus@esuvm1.emporia.edu)
 
Emporia State University is an affirmative action, equal opportunity
employer and encourages applications from members of protected classes.
=========================================================================
Date:         Mon, 3 Oct 1994 17:24:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Where's Ed?
 
David,
 
Try
 
ewhite@wiley.csusb.edu
 
That was Ed's updated address in August, and I'd assume it still holds.
 
Doug
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Mon, 3 Oct 1994 20:33:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Brian Pugh <westview@HOOKUP.NET>
 
How might I subscribe?
 
Thanks, Brian Pugh, Head of English, Westview C. Secondary, North York, Ontario.
=========================================================================
Date:         Tue, 4 Oct 1994 15:03:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      the real question
In-Reply-To:  <9410032021.AA22424@convex.csd.uwm.edu>
 
        Most of you have significant concerns--about programs, staffing,
research, grad students.
 
        What I want to know is how come your names show up in my inbox
listing, but all that shows up when I post something is "TO:  Multiple
Recips" or some such.
 
        Why do I look like such an impersonal emailer??
Charles Schuster (i.e., TO: Multiple Recips)
=========================================================================
Date:         Tue, 4 Oct 1994 16:14:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: the real question--part DEUX
In-Reply-To:  <199410042006.AA13791@uxa.ecn.bgu.edu>
 
You don't look impersonal, Chuck.  You come across as YOU, at least here.
That's you on my index, not multiple recipients or whatever.  (Or perhaps
I'm misunderstanding your concern.)  In any event, not to worry.  You're an
extremely personal e-mailer.
 
Deborah Holdstein
Governors State
=========================================================================
Date:         Tue, 4 Oct 1994 16:49:19 MDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Brent <dabrent@ACS.UCALGARY.CA>
Subject:      Re: the real question
In-Reply-To:  <9410042015.AA30145@acs7.acs.ucalgary.ca>; from "Charles I
              Schuster" at Oct 4, 94 3:03 pm
 
A question I have often asked myself, and which I finally asked our
system people.
 
You look like you to us.  It's only the message as it gets relayed back
to you by your own system that gets an impersonal "To Multiple
Recipients" header.  WQhen this message gets back to me it'll have that
impersonal header, but to everyone else I'll be Doug Brent.
 
I've trained myself to stop wondering why this happens.
>
>         Most of you have significant concerns--about programs, staffing,
> research, grad students.
>
>         What I want to know is how come your names show up in my inbox
> listing, but all that shows up when I post something is "TO:  Multiple
> Recips" or some such.
>
>         Why do I look like such an impersonal emailer??
> Charles Schuster (i.e., TO: Multiple Recips)
>
=========================================================================
Date:         Tue, 4 Oct 1994 18:55:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: the real question
 
Chuck--
 
I'm tempted to tell you the problem with your impersonal emailer is that
it knows your deep seated feelings about technology.  The truth, however,
is that it probably has something to do with the software your system uses.
 
BTW, it's good to see you on the list.
 
Barry
bmmaid@ualr.edu
=========================================================================
Date:         Tue, 4 Oct 1994 21:10:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: the real question
In-Reply-To:  <01HHVVWJTNRA001HF7@crcvms.unl.edu> from "Charles I Schuster" at
              Oct 4, 94 03:03:13 pm
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 4 Oct 1994 21:11:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: the real question
In-Reply-To:  <01HHVVWJTNRA001HF7@crcvms.unl.edu> from "Charles I Schuster" at
              Oct 4, 94 03:03:13 pm
 
> Recips" or some such.
>
>         Why do I look like such an impersonal emailer??
> Charles Schuster (i.e., TO: Multiple Recips)
>
I wondered the same thing, Charles, about me on mbu.  I was
sure Fred Kemp just didn't like me.  And then something
happened one day (haven't the slightest idea what--I said
something nice, something important?) and my name started
showing up.
irv
(now named)
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 4 Oct 1994 21:33:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: administrative organization
In-Reply-To:  <01HHV6YPTHUS001426@crcvms.unl.edu> from "Charles I Schuster" at
              Oct 3, 94 12:48:27 pm
 
Charles:
Thanks for that reply on structure.  I would like to get more in this
vein.  No one has written about how to structure an organizational
flow chart for the WPA--or to classify the structures, characterize
different options and lines of authority?  New WPA's could use something
like this--with warnings of what kinds of structures they should not
accept.  I could have used a little of this.  Of course it was
obvious that I should not have accepted a position in which I more
or less agreed to share authority with the person I was displacing
(and who had a grammar, paragraph, 5-paragraph model going here).
 
I'll try to come up w/ a quick survey that maybe some of you could
answer, like:
1. who do you report to (chair) (dean) (other).
2. what are your three most important committees?  Who chairs them?
3. Who has authority on the scheduling?
4. Who has authority on hiring?
5. Who trains the ta's?
6. Who makes decisions about what text to use?
7. How do you distribute your secretarial work?
8. Who has authoritiy over the computer lab (makes software
   hardware/scheduling) decisions?
9. Who makes placement decisions?
10.Do any of you share authority with someone else? If so,
what are this person's qualifications?
11.What have been the most damaging administrative tangles you
have experienced?
12.What caused them?
 
Other questions that seem worth asking?
[Charles: would you bounce this back--in case everyone
else ignores it?]
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 5 Oct 1994 08:42:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan Marie Harrington <SHARRIN@INDYVAX.BITNET>
Subject:      Re: administrative organization
 
1. who do you report to (chair) (dean) (other).
2. what are your three most important committees?  Who chairs them?
 
We have a Writing Coordinating Committee, which is composed of the
lecturers who have administrative release time and responsibilities
(course coordinators for the 4 core writing courses (developmental,
"regular" comp, the 2nd semester research/argumentation course, and
the 2nd semester professional writing course (different schools
require one or the other of the 2nd semester courses)), coordinator of
the writing center; the coordinator of placement and assessment (me, a
tenure-track person); a lecturer w/o administrative responsibility
from the ESL program; and 2 writing faculty from the dept. who have no
administrative responsibilities.  The committee has a chair for the
first time this year; it operates as a loose collective, which both
encourages warm fuzzy feelings and a certain amount of inefficiency at
meetings.  The committee reports to the chair, and it's unclear
whether those of us with adminsitrative responsibiliteis report to the
committee, or to the chair.
 
3. Who has authority on the scheduling?
 
The course coordinators make scheduling decisions in consultation with
the chair.
4. Who has authority on hiring?
 
The course coordinators and anyone else from the coordinating
committee who serves on the hiring committee.  Actually, the whole
committee technically does the hiring, but committee members who have
not been involved with the interviews usually don't say much about it.
 
5. Who trains the ta's?
 
The course coordinators take primary responsibility for training new
faculty (we don't have TAs, just lots of associate (part-time)
faculty.  The course coordinators schedule workshops, set up a
mentoring program (which brings in other folks from the committee as
mentors to new faculty), and the whole coordinating committee runs two
workshops a year (one before school starts in August; the other in
March) for the whole faculty.
 
6. Who makes decisions about what text to use?
 
The course coordinators, with consultation from the committee as a
whole.  Tenure-track/tenured faculty get to pick whatever text they
want.
7. How do you distribute your secretarial work?
We do more than we should ourselves, and hand things off to the
departmental secretaries as we can.
8. Who has authoritiy over the computer lab (makes software
   hardware/scheduling) decisions?  One of the course coordinators is
also coordinator of computers and comp; she makes those decisions.
 
9. Who makes placement decisions?
 
I do, as coordinator of placement & assessment.
I try to keep the committee informed of what I'm doing and usually
they defer to my decisions; I'm trying to get more of the committee
involved in policy making about this.
 
10.Do any of you share authority with someone else? If so,
what are this person's qualifications?
 
To the extent that there is this muddy relationship between individual
responsibilities as administrators, the chair, and the committee, we
all share authority with others.  The lecturers have MAs and lots of
teaching experience.  Tenure-track/tenured faculty have PhDs and
varying degrees of acquaintance with literature about various facets
of writing program organization.  The lecturers have been here for a
relatively long time and have lots of institutional historical
knoweldge.
 
11.What have been the most damaging administrative tangles you
have experienced?
12.What caused them?
 
The biggest problem I'm facing is linked to the fact that I'm the only
untenured person in the dept. with administrative responsibilities,
and I'm having extended negotiations with the chair and the dept's P&T
committee about how to evaluate my administrative work.  Because the
issue of where ultimate responsibility lies is not clear, and because
the standard way of looking at tenure cases makes some aspects of
administration disappear into a black hole, it's a challenge to
outline ways of looking at administration that will satisy everyone.
But I seem to be making progress.
 
 
Other questions that seem worth asking?
Susanmarie Harrington
Department of English
Indiana University-Purdue University at Indianapolis
425 University Boulevard
Indianapolis IN 46202
sharrin@indyvax.iupui.edu
(317) 278-1153
FAX: (317) 274-2347
=========================================================================
Date:         Wed, 5 Oct 1994 08:09:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: administrative organization
 
Chuck and Irv, I find this an interesting thread, too.  I've been
thinking/writing about this a bit lately. In a piece I'm working on,
I compare writing program structrues to political structures like
monarchies, dictatorships, etcs.  One key question you didn't ask, Irv:
who controls the budget?!?
CH
=========================================================================
Date:         Wed, 5 Oct 1994 09:53:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      scheduling TAs
 
Maybe this will sound crazy to you, but we have this cockamamie tradition
of having TAs sign up for teaching times as if they were buying tickets to
a rock concert or the world series. On the appointed day the office opens
early, and the TAs, who've been lining up since the night before -- yes,
the night before, with bedrolls and picnic coolers -- get to pick teaching
times on a first come, first served basis.  (Course assignments are made
earlier, by an administrative committee which seeks to honor preferences
and seniority). Proposals to do away with this ages old tradition of
sign-up for teaching times have been soundly rejected by the TAs.  But I am
thinking of telling them that unless they come up with a more humane and
rational way of doing things, I will impose one.
 
So what I want to know is how do you folks deal with the problem (we have
100+ TAs signing up mostly for 2 courses each). Am I crazy to rock the boat
here? Any useful alternatives? They've been doing it this way forever (so
say the otherwise radical Marxist postmodern TAs).
 
Dennis
--
Dennis Baron                                             debaron@uiuc.edu
 
Department of English                                   217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 5 Oct 1994 11:53:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: scheduling TAs
 
>
>So what I want to know is how do you folks deal with the problem (we have
>100+ TAs signing up mostly for 2 courses each). Am I crazy to rock the boat
>here? Any useful alternatives?
>Dennis Baron
 
Dennis,
 
I have students fill out a preference sheet before each term.
 
Do they want TTh or MWF?
Do they want morning or afternoon?
Of the previous two, which is their highest priority?
Do they want to teach at 8:00 a.m.?  (Many do, for various reasons.)
What are their absolute course conflicts?
What life conflicts do they have?  (Picking up kids from school, etc.)
 
I then do the scheduling from the sheets (we have about 90 TAs).  I'm sure
there's probably software to do this, something like major league baseball
uses to decide who's home and away when, but I do it by hand.
 
I always make certain that TA's have all their courses on the same schedule
(both courses TTh or MWF).  I can almost always give students one of their
two preferences, days or time of day.  I frequently can give both.  It's
interesting that they seem to self-sort into enough categories to allow
this to work.  I respect all reasonable life conflicts.
 
When the tough calls come for the last few slots, I do it by seniority in
the program, the oppressed having their eventual turn on top being my
rationale.  I suppose your TA's might complain about the hegemony of
seniority in such cases, to which you might cite the hegemony of the line
for those folks whose life obligations (child care, etc.) don't permit them
the luxury of sleeping on line to get in a door first.
 
I don't think you're crazy to rock the boat.
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Wed, 5 Oct 1994 11:59:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: administrative organization
In-Reply-To:  <01HHWUDVWAMO001AXI@crcvms.unl.edu> from "Christine Hult" at Oct
              5, 94 08:09:21 am
 
Yes, Chris.
Please add to my questionairre:
 
Who controls the budget?
Or is there a separate one for the writing program?
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 5 Oct 1994 13:40:03 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: scheduling TAs
In-Reply-To:  <199410051552.LAA07696@lynx.dac.neu.edu> from "debaron@UIUC.EDU"
              at Oct 5, 94 09:53:47 am
 
yes, at unc-ch when i was a TA, we had a similar scheduling
procedure--but TAs lined up according to seniority, based not on # of
years, but upon successful completion of written exams, orals, phd
prospectus--and # of 8:00 classes taught.  as you might imagine, such a system reproduced
hierarchy, but at the time we didn't think about  it that way . . . when
i first began as a wpa at northeastern, TAs and PTF gave us a preference
sheet, and we went through all sorts of contortions to please
them--which meant that a number were always displeased, and loudly so.
   now, someone
else does scheduling, and essentially disregards everyone's preferences,
and very few complain.  I don't get it:  by giving scheduling to an
admin. ass't, non-faculty person, scheduling headaches just went away.
to tell the truth, i think TAs and PTF are more afraid of the admin
ass't than they ever were of me!  kathleen kelly
=========================================================================
Date:         Wed, 5 Oct 1994 13:16:20 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irwin Weiser <va0@MACE.CC.PURDUE.EDU>
Subject:      Re: scheduling TAs
In-Reply-To:  <9410051655.AA05582@mace.cc.purdue.edu>; from "Doug Hesse" at Oct
              5, 94 11:53 am
 
Dennis,
 
Our situation had been exactly like yours, though the teaching
assistants themselves finally got fed up with the lines.  They agreed
that a slightly more sane procedure would be to have an alphabetical
rotation to determine sign-up times for teaching assignment
appointments.  So later this month, people with last names beginning
A-F will sign-up on the morning of Oct. 18, G-L that afternoon, M-R
the next morning, and S-Z in the afternoon of the 19th.  People can
sign-up after their time if they want to.  Next semester, G-L will be
first, etc.  In two-years, everyone has a shot at being first and
everyone will be last, etc.
 
T.A.s also indicate course preferences, and if they want to teach one
of the more advanced or otherwise desirable courses, I ask them to
give me a brief (page or so) proposal of what they'd like to do.  Some
of our other program directors--in Tech. or Bus. Writing, for example,
have application forms for their programs.  We try to give people
varied teaching opportunities and don't have any kind of seniority
system in place (though I vaguely remember there having been one once
for assignment appointment times).
 
--
Irwin Weiser
va0@mace.cc.purdue.edu
=========================================================================
Date:         Wed, 5 Oct 1994 11:23:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      scheduling TAs
 
At ASU, we do pretty much what Doug Hesse does. We ask TAs for their
preferences and exigencies and do the best we can to give them a convenient
schedule, spreading inconvenience around as democratically as possible. Then,
they sometimes will work out swaps and deals on their own (they could do this
live or on a computer conference) and report them to the AA. Gotta say I love
the idea of the TAs camping overnight for teaching assignments--kind of
Woodstocky. Such strange rituals can become a popular part of the sociology of
the program. On the other hand, you'd be surprised how quickly people would
get over their sense of loss if you eliminated the practice. Maybe you could
develop a transitional phase, drawing on the rock concert experience. TAs
could come by at their leisure in the week before you assign teaching time and
draw a lottery number that would tell them their place in the line. Then they
wouldn't have to camp out all night. Shucks, a black market inlottery numbers
might develop, and gr ad students can always use a new profit center. Time is
money.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 5 Oct 1994 13:01:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: scheduling TAs
 
I also follow a similar procedure to Doug and Dave.  Then, if anyone
wants to change, it's up to them to find someone to swap with.  Because
of our lack of classroom space, we have to offer numerous sections at
7:30 am, and you can imagine how popular those are, especially winter
term when it's well below zero!  and dark!  But I try to rotate those
unpopular times around so that no one gets them more than once a year.
CH
=========================================================================
Date:         Wed, 5 Oct 1994 17:19:57 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         HICKEY@URVAX.BITNET
Subject:      Re: administrative organization
 
1. who do you report to (chair) (dean) (other).
 
As Director of comp, I report to the chair of the English Dept.
As Director of WAC, I report to the dean of A&S.
 
2. what are your three most important committees?  Who chairs them?
 
The composition committe, which I chair.
The WAC Advisory Board, which I also chair.
 
I beg off other committees, though I'm usually a member of two.
I don't chair anything else.
 
3. Who has authority on the scheduling?
 
I work with the chair of the English dept. in scheduling freshman
comp courses (a one-semester course here, but offered each semester).
 
4. Who has authority on hiring?
 
I consult with the chair, but do the interviewing and hiring mainly
by myself.  We don't have TA's, only 8-10 part-time faculty.  SOmetimes,
fewer.
 
5. Who trains the ta's?
N/A.   I do orient new part-time faculty to the program, and members of
the comp committee are involved in classroom visitation and reviews
of graded papers.  We also decide as a committee, or comp faculty decide
on meetings--topics to discuss, for example.  Often part-time faculty
lead these special topics meetings (portfolio grading, collaborative
writing, etc.)  The Writing Center director also holds workshops on
computer topics.
 
6. Who makes decisions about what text to use?
 
Generally, I choose a shortlist from available texts that are compatible
with our program.  Often, experienced part-time faculty choose their
own with approval--They need to show how the text will help fulfill the
goals of the program.
 
There's much flexibility, though most faculty tend to use the same
two or three textbooks.  Currently, half of the comp faculty are
using In the Presence of Others by their choice.
 
 
7. How do you distribute your secretarial work?
We have two secretaries in the dept.  I call on either for help.
This semester I've been able to hire a part-time faculty member to
assist me with WAC details.  Because WAC has grown, I believe I
will win support for continuing assistance.
 
 
8. Who has authoritiy over the computer lab (makes software
   hardware/scheduling) decisions?
I schedule sections of comp in the lab, but Joe Essid, Writing Center
Director decides on software and hardware.  Often, we work together
on this as on other things because our duties overlap.  But I defer
to Joe on most computer decisions if there's any disagreement.
 
 
9. Who makes placement decisions?
The composition committee or I with departmental approval.
 
 
10.Do any of you share authority with someone else? If so,
what are this person's qualifications?
 
I don't share my authority as WAC director or Comp director except
in so far as I confer with committees.  Joe Essid (WCenter) and I
often work as a team, so in that sense, we do share authority.
The WAC program and the Writing Center are linked.
 
 
11.What have been the most damaging administrative tangles you
have experienced?
12.What caused them?
 
I haven't had any damaging administrative tangles.  The dean
and provost have been very supportive of both the WAC program and
the Writing Center.
 
I think the only tangle I see is the nature of the position itself.
No one else in my department has the kind of administrative load I
do.  I often feel I'm neither faculty nor administration and miss
the best parts of each--the freedom to spend more time on research
and teaching, and the clout and $$ that come with full-time administra-
tion.
 
Dona Hickey
English Department
University of RIchmond
Richmond, VA 23173
hickey@urvax.urich.edu
 
 
[Charles: would you bounce this back--in case everyone
else ignores it?]
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 5 Oct 1994 16:43:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: scheduling TAs
In-Reply-To:  <9410052044.AA26542@convex.csd.uwm.edu>
 
We follow a method very similar to Doug's, only in our case the
scheduling is handled by (for reasons I've never quite discerned) the
undergraduate chair.  This actually turns out to be (for the most part) a
benefit, for there are few more thankless tasks than scheduling.
 
But Dennis's model is very attractive.  I like it immensely for any
number of reasons:
        1)  It creates the appearance of tremendous enthusiasm about
teaching generally and teaching comp in particular--why those TAs are so
excited they line up 72 hours ahead of time!
        2)  It offers a potentially festive air:  nothing builds
community, friendship, colleagueship, and possibly conjugal relations
like 200-300 TAs all camping out together in a hallway.
        3)  Some TAs might be able to make extra money by selling their
own space in line, by selling extra food, etc.
        4)  A subtle kind of pedagogical training could take place.  TAs
in such close proximity discover each other's quirks, peccadilloes,
annoying habits (throat clearings, hand rubbings, lip lickings).  They
can share assignments, approaches to the research paper, disciplinary
strategies.
        5)  Experienced TAs can assume a big sister/big brother
relationship with new TAs--telling them about previous all-nighter
scheduling camp-overs, sharing stories about the director, describing the
inner workings of the ditto machine.
        6)  The system promulgates a kind of rough socialism--no TA
receives favored status.  And just like in the real world of the academy,
the only instructors who are penalized are those with family
obligations, illness, or bad backs.
        7)  Lastly, but not leastly, the experience can become a rich one
for the comp director her/himself.  What better way to build identity,
solidarity, and pseudo-democracy than to have the comp director
bedrolling with the TAs so that the director gets a T/Th schedule.  Nor
should charges of harassment be a problem, at least one would hope not in
such a large setting.  I can well imagine the steepness of my own
learning curve were I to spend a night sleeping on the floor with my
instructors.
 
        Frankly I think we all owe Dennis and the Illinois TAs one huge
expression of gratitude.
 
Charles Schuster (Mr. Multiple Recip)
U. Wisconsin-Milwaukee
=========================================================================
Date:         Wed, 5 Oct 1994 10:16:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "MARGARET E. WHITT" <mwhitt@DU.EDU>
Subject:      Re: the real question
In-Reply-To:  <199410042251.QAA03505@phoebe.cair.du.edu> from "Charles I
              Schuster" at Oct 4, 94 03:03:13 pm
 
Chuck, your name shows up on my listing. Your personal name, Charles I
Schuster. But I think the important question here is what does that
"I" stand for? Margaret
=========================================================================
Date:         Wed, 5 Oct 1994 15:43:00 PDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ellen Strenski <IDR2EMS@MVS.OAC.UCLA.EDU>
Subject:      Re: scheduling TAs
 
 Any useful alternatives?
 
 At UC Irvine, we use a lottery, which is, after all, the way many social
goods are distributed, and which in my experience is accepted as fairer
than any other.
 
Ellen Strenski
Department of English and Comparative Literature
University of California, Irvine
=========================================================================
Date:         Thu, 6 Oct 1994 09:37:41 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE UNIVERSITY, DAYTON,
              OHIO" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: administrative organization
 
Irv,
In a brief nutshell:  at Wright State, I'm the only official WPA in
the English Department.  There's also a Director of the University Writing
Center, who reports to the VP for Academic Affairs, and a coordinator
for Developmental Writing, who reports to the freshman division's head.
I have a secretary, whom I share with the ESL Director and the main
office (and who, with an MA in Comp/Rhetoric, is a dream come true).  I
head the Writing PRograms Committee and sit on the Graduate Committee and
the Curiculum Committee.  I report to the Chair; physically, my office
is inside the department office, right next to the Chair's office and
5 steps from the Graduate Director's office, and our doors are always open
--if anything, we work more as a team than as a hierarchy, work and discussion
flowing around the office fairly sloppily.
 
We also have a cadre of instructors and one lecturer (an instructor with
an indefinitely renewable contract) who I am urging to take on tasks if
they want to, as a way to boost their credentials when they move on and to
relieve my work load--e.g., one headed up a complete revision of our program
booklet, soliciting TA and student contributions to replace the one I wrote
myself.  I'm lobbying for an Assistant Director, probably at the lecturer
level or thereabouts--I'm thinking now of a position that would rotate, at
two-year intervals, among the instructors and lecturers, at least until
two of us click as an obvious team made in heaven.
 
I train the TAs and supervise them;  the Writing Program Committee chooses
the books, but since I essentially design the program (though with heavy
input from the teaching faculty), the main book or books for the program
are the ones I want.
 
Enough?
Rich
=========================================================================
Date:         Thu, 6 Oct 1994 09:38:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: the real question
 
>Chuck, your name shows up on my listing. Your personal name, Charles I
>Schuster. But I think the important question here is what does that
>"I" stand for? Margaret
 
Speculations on Chuck Schuster's I.
 
1.  Chuck's parents' unabashed and unreformed romantic/Cartesian assertion
of their child's identity in the world.
 
2.  A reflexive conjunction of identity, as in Charles, I (am) Schuster.
 
3.  Incus, the middle of the three small bones in the ear, otherwise known
as the anvil, reflecting a family passion for the minutiae of anatomy.  Not
to be confused with incunabulum (a work of art of an earlier period:  See
speculation 1, above) or, heaven forbid (literally), incubus.
 
Doug Hesse
=========================================================================
Date:         Thu, 6 Oct 1994 10:08:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      Re: the real question
 
>
>Speculations on Chuck Schuster's I.
>
 
Well, Doug may be right, but I always thought it meant Charles I (the
first), you know, Carolus Magnus, Charlemagne. (or is it -mange)? Sorry,
I've been up all night with a bunch of enthusiastic TAs.
 
Dennis
--
Dennis Baron                                             debaron@uiuc.edu
 
Department of English                                   217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street
Urbana, Illinois 61801
=========================================================================
Date:         Thu, 6 Oct 1994 08:21:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: the real question
 
It's got to be incus. I had never heard the word before, and then I came
across it twice in less than 24 hours--in Doug's speculation about CIS
(Computer and Information Science) and in a crossword puzzle (I thought is was
a typo for South American Indians). So whatever Chuck's folks had in mind,
it's Incus.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 6 Oct 1994 10:32:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Open House Reminder
 
Just a reminder:
 
Open House tonight at the Cyberspace Writing Center.
 
8:00 - 10:00 pm Eastern Daylight Time at Daedalus MOO
 
Instructions:
 
1.      Telnet to logos.daedalus.com 7777
2.      Connect as a temporary guest, using your first or last name
        and a password. Example: create mike mexico
3.      Type: @linelength 80
4.      Type: @wrap on
5.      Type: @go VR/WCenter
 
For those of you who may not have participated in synchronous communication
before, now's your chance. It's easy, once you get the hang of it. The basic
instructions are:
 
To talk, simply type a " followed by whatever you want to say. Example: "Hi, so
this is the Writing Center? = Jackie says, "Hi, so this is the Writing Center?
 
 
To show third-person movement or emotion, such as "Jackie laughs" simply type a
: followed by the action. The colon inserts your name automatically. Example:
:laughs = Jackie laughs.
 
**********************************************************************
 
Detailed instructions, including etiquette, paging, movement, setting a
description of yourself (even for temporary guests), etc. can be downloaded by
accessing the Multi-User Dimension Instructions available at: gopher
rscc.cc.tn.us (choose #3).
 
A full description of the Cyberspace Writing Consultation Project is also
available at this gopher site.
 
VR/WCenters are also located at:
 
CollegeTown MOO at: TELNET next.cs.bvc.edu 7777
and
Diversity University MOO at: TELNET erau.db.erau.edu 8888
 
(but no open houses will be held at these locations)
 
**********************************************************************
 
Hope to see you there!
 
Jennifer Jordan-Henley
jordan_jj@a1.rscc.cc.tn.us
 
Barry M. Maid
bmmaid@ualr.edu
=========================================================================
Date:         Thu, 6 Oct 1994 11:31:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: administrative organization
In-Reply-To:  <199410050236.AA06090@uxa.ecn.bgu.edu>
 
Irv, the real--and I'm afraid violently cynical--response is this:  WPAs
have little or no authority at most schools, even when they *seem* to.
WPAs are not quite chairpersons; after all, they report to chairpersons
who in turn have to answer to deans.  Quite often, for instance, WPAs are
held responsible for decisions that the Dean has made regarding the
writing program, even when that same decision overruled a better one that
the WPA attempted to get through.  So much depends on the "kindness of
strangers" (so to speak)--the goodwill, decency, ethos of the people to
whom the WPA is often beholden.
 
Your questionnaire is great.  From what I've seen, the smaller decisions
(which textbook?) is given willingly to the WPA and his/her committees;
even things
like hiring adjuncts, however, can get away from the WPA's control when
an administrator has some other agenda for the program. In sum, what
might be perceived as the scutwork of the job is willingly given to the
WPA (even though *we* don't think that textbook selection is doo-doo
work, others do); things (like influence on assessment programs) that
really have profound political implications are often decided by others,
no matter the academic or political importance of having a compositionist
involved.  And yet the composition specialist/wpa is held accountable for
the decisions of others in these instances.
 
  Lynn
Bloom wasn't off base when she compared the status of the WPa to the
administration's need for "a wife" in the most traditional sense.  And in
do you remember that essay "The WPA and the Limits of Authority," or some
title like that, in CE several years ago?
 
End of soapbox!
 
Deborah Holdstein
Governors State University
=========================================================================
Date:         Thu, 6 Oct 1994 11:34:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: scheduling TAs
In-Reply-To:  <199410051454.AA06353@uxa.ecn.bgu.edu>
 
On Wed, 5 Oct 1994 debaron@UIUC.EDU wrote:
 
> Maybe this will sound crazy to you, but we have this cockamamie tradition
> of having TAs sign up for teaching times as if they were buying tickets to
> a rock concert or the world series. On the appointed day the office opens
> early, and the TAs, who've been lining up since the night before -- yes,
> the night before, with bedrolls and picnic coolers -- get to pick teaching
> times on a first come, first served basis.  (Course assignments are made
> earlier, by an administrative committee which seeks to honor preferences
> and seniority). Proposals to do away with this ages old tradition of
> sign-up for teaching times have been soundly rejected by the TAs.  But I am
> thinking of telling them that unless they come up with a more humane and
> rational way of doing things, I will impose one.
>
> So what I want to know is how do you folks deal with the problem (we have
> 100+ TAs signing up mostly for 2 courses each). Am I crazy to rock the boat
> here? Any useful alternatives? They've been doing it this way forever (so
> say the otherwise radical Marxist postmodern TAs).
>
> Dennis
> --
> Dennis Baron                                             debaron@uiuc.edu
>
> Department of English                                   217-333-2392
> University of Illinois                                fax: 217-333-4321
> 608 South Wright Street
> Urbana, Illinois 61801
>
Dennis, as someone who gleefully and willingly waited on line outside of
(then) Dorothy Matthews' office to grovel for my teaching assigments, I
say keep the time-honored tradition.  With more than l00+ TAs in your
Dept, I can't
imagine what else you'd do that could be perceived as more humane.
But I'll think about it!
 
Debbie Holdstein
Governors State University
=========================================================================
Date:         Thu, 6 Oct 1994 15:32:46 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Frank Sullivan <SULLIVAN@TEMPLEVM.BITNET>
Subject:      Re: scheduling TAs
In-Reply-To:  Message of Wed, 5 Oct 1994 09:53:47 -0500 from <debaron@UIUC.EDU>
 
Dennis,
 
When I directed basic writing, I had to assign as many as forty TA's to as many
 as eitghty sections. I had them sub,mit schedules that showed what courses the
y were taking when and which allowed them to block out best times available, po
ssible but nort available, and worst times. I found that I could assign almost
everyone their best times, and no one their worst times. Everyone ended up cont
ent for the three years I did it. It was a lot of work, but I imagine you could
 get a computer techie to develop an application that would allow you to make t
he assignments almost automatic.
=========================================================================
Date:         Thu, 6 Oct 1994 17:35:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      the question of I
In-Reply-To:  <9410061638.AA26761@convex.csd.uwm.edu>
 
I am starting to think that maybe it would be better if "TO:  Multiple
Recip" showed up on the screen instead of my name.  We WPA types are
never satisfied.
 
According to family documents, the "I" stands for either id or ego,
though I never did understand the latter designation.
 
But speaking of ego, I agree with Debbie that power is the issue and that
most wpas have little (too little) of it.  But I think there are ways to
generate a bit of wattage, something I learned a bit watching Bill
Irmscher, who WPAed at U. Washington for nigh on to 22 years.  He did
this in a number of ways, most of which were tied to his being utterly
unafraid of departmental consequences if he thought he was right.
 
For example:  find ways to create a budget for yourself that you
control.  We did this here by authoring our own texts (with
permissions); profits went into an account controlled by the wpa.
 
        I found that the degree to which I reported to the dean (rather
than the chair) the more influence I had.  Now this can cause problems
too--as some chairs and some faculty can easily get roiled and
resentful.  And many deans want nothing to do with comp directors.  But a
savvy dean will often see that the wpa is really working much more for
the college than for the dept.  And having the dean's ear can make a wpa
more influential.
 
        Some wpas aren't in charge of staffing or creating the scheudle
(I'm not talking here about scheduling instructors into sections; that I
think is best done by requiring them all to spend one week in the
hallway.)  In those cases, wpas have much less power to reward (or
punish) instructors, a real sign of power.  It is probably elemental, but
having the power to add and delete courses, hire and (to whatever extent
possible) fire instructors makes a huge difference.  I found that as soon
as these matters went to a committee, decision-making got paralyzed.
There is no instructor who is so woeful a teacher that someone on the
faculty won't rise to his/her defense.
 
        In a program with TAs (like ours), I found it essential to serve
on the graduate policy committee--that is, the committee that evaluates
TA applications, sets policy for grad students, reviews TA renewals,
etc.  Just being on that committee made grad students a bit more
respectuful, and much as I love grad students, they can carve a wpa to
bits if they don't see any negative consequences to doing so.
 
        I always tried (and I think generally succeeded, sort of, I hope,
most of the time) to publicly support my instructors, no matter how
utterly depraved I thought their classroom actions might be.  Privately,
we would have a more frank discussion, but I wanted them to know that I
would not attack them in front of students or the dean or parents.
 
        One of the most intangible lessons I learned from Irmscher was
that it was good, even necessary, at times to be a S.O.B.  I don't mean
that I was a jerk (though some might disagree), but every once in a while
it is important to fight someone over a hire, a fire, a text, a policy, a
program change.  In particular I think it is important to fight with
other faculty in the dept. who don't understand/care about the writing
program.
 
        To do all this, I think it is essential that a wpa have tenure.
And ideally be a full prof.  That is why I think it is so debilitating to
appoint assistant profs and academic staff to wpa positions.  Many of
these individuals are extraordinarily talented, smart, knowledgeable--but
they lack the departmental power--the position and invulnerability--to
accomplish genuine improvements in writing programs.  And usually, once
they get tenured (if they get tenured) the first thing they do is resign
from the wpa job because it has been such a rotten experience.
 
        Sorry to get so windy about this.  It's that damned "i" in the
middle of my sign on that gets the better of me.
 
Charles Incubus Schuster
U. Wisconsin-Milwaukee
=========================================================================
Date:         Thu, 6 Oct 1994 18:43:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         crowley sharon <scrowley@BLUE.WEEG.UIOWA.EDU>
Subject:      Re: the real question
In-Reply-To:  <199410061722.MAA108380@blue.weeg.uiowa.edu>
 
No, no, no.  The "I." stands for "Iowa," where Chuck did his graduate work.
GO HAWKS.
Sharon Crowley
=========================================================================
Date:         Wed, 12 Oct 1994 14:58:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Warning -- original Sender: tag was dgeorge@PROFESSOR.HU.MTU.EDU
From:         Diana George <dgeorge@MTU.EDU>
Subject:      Job Announcement
 
The Humanities Department at Michigan Technological University is now
taking applications for the following position:
 
Writing Center Director at the rank of Assistant Professor, tenure track,
Ph.D. completed, to run a nationally prominent writing center program.
Experience in writing center administration and a record of publication in
writing center theory and practice required.  In addition to ongoing
program development, the Writing Center Director trains writing coaches at
the peer, graduate, and professional levels, manages the center's budget,
and must contribute to the department's graduate and undergraduate programs
in the areas of writing center theory, composition studies, and literacy
studies.  Send letter of application, cv, dossier, and samples of
scholarship to Diana George, Dept. of Humanities, Michigan Technological
University, 1400 Townsend Dr., Houghton, MI 49931.  We will continue taking
applications until the position is filled.  The committee will begin
screening applicants after November 7, 1994. Michigan Tech is an equal
opportunity/affirmative action employer/educational institution.
        ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
         "There are days when I am envious of my hens . . ."
                from Barbara Kingsolver, "Apotheosis"
 
     Diana George                                906-487-3233
     Department of Humanities                    FAX 906-487-3347
     Michigan Technological University           dgeorge@mtu.edu
     1400 Townsend Drive
     Houghton, MI 49931
=========================================================================
Date:         Wed, 12 Oct 1994 14:31:47 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      writing committee duties and descriptions
 
Our departmental writing committee is examining its role and duties.
We have a very old "job description" that seems inadequate given the
size and complexity of both our English department and our writing program as
they now exist.  Do any of you have printed descriptions, perhaps from your
department by-laws, that you could send me via snail mail or print here on
the network?  I, of course, am particularly interested in the role
of the WPA on that committee. I, for instance, am NOT chair of ours.  Last
year a fulltime temporary faculty member was elected chair- a very interesting
situation!!!  She became a member of our department executive committee
but I wasn't on it.  I was a new WPA and said nothing, but it made communicatio
about the program and department goings-on very difficult.  Now, in the
context of examining all the department committees, I'd like to create
a better situation.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 12 Oct 1994 22:00:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: writing committee duties and descriptions
In-Reply-To:  <01HI73RY1DIC00238L@crcvms.unl.edu> from "Allene Cooper" at Oct
              12, 94 02:31:47 pm
 
Very interesting, Allene.  I'll have to tell you about my unique
situation sometime.  I have certainly appreciated all the different
constructions I've heard about on this list.  I've saved them and
will write something up about it as soon as i get two grant
proposals done.  You & I, Allene came into situations in which
WPA's didn't exist--presents a very intersting set of problematics.
we're doing a lot of work here (with the help of an excellent chair)
to restructure.  But there is the problem of what to do with the
old positions that were held over so that no one, more or less,
was fired.
 
Our problem, too was the old "job description," constructed
in an era when people still thought writing was a job for
junior lit faculty.
irv
 
>
> Our departmental writing committee is examining its role and duties.
> We have a very old "job description" that seems inadequate given the
> size and complexity of both our English department and our writing program as
> they now exist.  Do any of you have printed descriptions, perhaps from your
> department by-laws, that you could send me via snail mail or print here on
> the network?  I, of course, am particularly interested in the role
> of the WPA on that committee. I, for instance, am NOT chair of ours.  Last
> year a fulltime temporary faculty member was elected chair- a very interesting
> situation!!!  She became a member of our department executive committee
> but I wasn't on it.  I was a new WPA and said nothing, but it made communicati
   o
> about the program and department goings-on very difficult.  Now, in the
> context of examining all the department committees, I'd like to create
> a better situation.
>
> Allene Cooper, Writing Program Director
> Boise State University
> Boise, ID 83706
> (208) 385-3426
>
 
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 13 Oct 1994 08:23:51 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: writing committee duties and descriptions
 
Allene,
 
By our department constitution, the Director of Writing Programs is chair
of our Writing Committee.  I think the situation that you describe would be
very difficult for the WPA, to say the least, and I can see real problems
for the writing program, too.
 
On the other hand, I'm a member of a large church where, until recently,
the senior pastor was also chair of the congregational council.  Talk about
real problems.
 
I realize that churches are not writing programs and WPAs not pastors, but
the counter example doesn't permit me an automatically glib answer about
the desirability of the WPA as committee chair.
 
I'd still recommend trying to make chairing the committee part of the WPA job.
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Thu, 13 Oct 1994 08:57:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@BSUVC.BSU.EDU
Subject:      Re: writing committee duties and descriptions
 
At Ball State, the WPA sets up and chairs the Writing Committee.
He/she appoints 5 regular, tenure-track faculty and 4 contract
faculty are elected by their constituency.  The WPA calls
meetings, sets the agenda, and generally runs the show.  I took
this situation for granted until I heard the incredible news
from Boise State.  Yes, Allene, you have reason to try to change
the regime there--that reason focusing on your ability to do your
job!  Good luck.
 
 
///////////////////////////////
Web Newbold                   /
Director, The Writing Program /
Department of English         /
Ball State University         /
Muncie, Indiana 47306  USA    /
(317) 285-8370                /
00wwnewbold@bsuvc.bsu.edu     /
FAX (317) 285-3765            /
///////////////////////////////
=========================================================================
Date:         Thu, 13 Oct 1994 08:45:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Rhet/Comp in the Summer
 
We're considering some alternative summer schedules for teaching our
freshman and sophomore writing classes.  In the past, we've taught these in
five week terms M-F two hours/day.  How do you other folks go about
scheduling the teaching of writing during the summer?  How about basic
writing courses?  Any difference there?
 
 
   If you continue to think
   As you've always thought,
   You will continue to get
   What you've always got.
 
Laurence E. Musgrove
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
=========================================================================
Date:         Thu, 13 Oct 1994 08:33:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan Marie Harrington <SHARRIN@INDYVAX.BITNET>
Subject:      Re: writing committee duties and descriptions
 
Allene,
The description of our Writing Coordinating Committee is as follows:
"Duties: Curriculum development and implementations of writing courses
outside the major.  Hiring, training, and supervision of Associate
Faculty in writing.  Development and implementation of placement,
computer-assisted writing, and Writing Center activities.
Representing the instrution of writing to constituencies within the
university."
 
As I described in my response to Irv's questionnaire, this committee
is made up of the faculty with administrative release time for
different aspects of the writing program (we don't have a single WPA;
we use a more collective model of organization), although the person
who serves as coordinator of advanced writing is *not* on the
committee, and the ESL program representative is a lecturer, not the
person w/released time.  There are also 2 writing faculty from the
dept. w/o release time.
 
Susanmarie Harrington
Department of English
Indiana University-Purdue University at Indianapolis
425 University Boulevard
Indianapolis IN 46202
sharrin@indyvax.iupui.edu
(317) 278-1153
FAX: (317) 274-2347
=========================================================================
Date:         Thu, 13 Oct 1994 08:19:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Rhet/Comp in the Summer
 
At ASU, we have been teaching FYC courses inthe five week summer sessions, and
it has always bothered me that we do that. Interestingly, a high per centage
ofthe students are not ASU students; they are often students who are going out
of state in the fall, and, on the average, they are stronger academically than
our average first year ASU student. I was unwilling to fight this particular
fight. Summer Session is an entrepeneurial operation that produces megabucks
oflocal funds (money we don't have to beg for from the legislature). FYC
courses tended to enroll well and were taught by inexpensive faculty (there
was a time when regular ENG Dept. faculty never taught comp during the regular
semesters but found it in the hearts to teach it in the summer for the $; I
think we put an end to that, but probably for the wrong reasons). In any case,
in the great scheme of things that needed to be addressed, I decided not to
pick this particular fight. It probably should be picked. The five week course
is exceptionally good for students who don't need it.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 13 Oct 1994 10:43:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: writing committee duties and descriptions
 
Allene,
 
As you know, freshman composition and WAC are separate programs at the
University of Missouri, so our situations are not completely analogous. As
the WAC WPA, I'm director of the Campus Writing Program which is overseen
by an eighteen-member cross-disciplinary faculty Campus Writing Board which
I do not chair. The Board sets policy for writing intensive courses; I
implement those policies.  The chair changes every year and is always held
by a third-year member of the Board. This arrangement IS analagous to the
one Doug Hesse described at his church.
 
Perhaps the key that allows this system to work well is that the chair
isn't elected by the Board; he/she is selected by CWP staff (me and the
five other full-time folks) in consultation with the Board Advisory Group,
and the Dean of Arts & Science and the Provost, both of whom I report to in
addition to this Board.  In essence, then, I have three bosses--Dean,
Provost, and Board; sounds cumbersome, but it works.
 
There is a good system of checks and balances with this--the Board seeks
and accepts my advice (as the trained compositionist) on matters before
they vote on anything; I have their vote to back me up when I try to do
anything on campus; and I'm not seen as a dictator of anything. As an "ex
officio" member of the Board, I attend all meetings and interact fully, but
don't vote.  I've never felt that the Board made any decisions I didn't
fully agree with and couldn't wholeheartedly implement, though clearly if
that happened it would be very awkward.
 
As we all know, every institution is different and these processes *evolve*
according to each place's institutional histories, constraints, and other
various "idiosyncrazies."  This one has worked well for us.
 
Dr. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri                  314-884-5438 (fax)
Columbia, MO  65211
=========================================================================
Date:         Thu, 13 Oct 1994 09:54:48 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Re: writing committee duties and descriptions
 
>Allene,
>
>By our department constitution, the Director of Writing Programs is chair
>of our Writing Committee.
 
The same is true at the University of Oregon. It's hard for me to imagine
things being otherwise--without imagining disorganization, people working
against each other, or minimally a lot more unnecessary work. Also, there
are times when I need our composition committee to help me with special
initiatives/projects, and if I weren't setting the agenda and writing the
reports, this would be much more difficult. I suppose that an independent
chair would be helpful if I weren't doing enough consulting, if I weren't
responding to campus concerns about writing, if people didn't trust me,
etc., but I would not like for those assumptions to be built into our way
of doing business.
 
>I realize that churches are not writing programs and WPAs not pastors,
 
I agree with Doug about the churches business, but if WPAs are not pastors,
then why do people here expect so much pastoral work from me?
 
Jim Crosswhite  jcross@oregon.uoregon.edu
Director of Composition
U of Oregon
=========================================================================
Date:         Thu, 13 Oct 1994 12:15:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: writing committee duties and descriptions
 
In (further) response to Allene and Jim Crosswhite on this issue:
 
Even though I'm not chair of the Campus Writing Board, as director of the
program I DO set the agenda--in *collaboration* with the chair (who this
year happens to be from biological sciences)--for both the monthly meetings
and for the program.  Far from working as cross purposes or duplicating
efforts, the arrangement ensures, among other things, continued strong
faculty ownership of the program.  Again, I'm not advocating this structure
for all institutions, but I do want to make the point that WPAs might find
themselves in even stronger positions when positions/power are shared.
>>Allene,
>>
>>By our department constitution, the Director of Writing Programs is chair
>>of our Writing Committee.
>
>The same is true at the University of Oregon. It's hard for me to imagine
>things being otherwise--without imagining disorganization, people working
>against each other, or minimally a lot more unnecessary work. Also, there
>are times when I need our composition committee to help me with special
>initiatives/projects, and if I weren't setting the agenda and writing the
>reports, this would be much more difficult. I suppose that an independent
>chair would be helpful if I weren't doing enough consulting, if I weren't
>responding to campus concerns about writing, if people didn't trust me,
>etc., but I would not like for those assumptions to be built into our way
>of doing business.
>
>>I realize that churches are not writing programs and WPAs not pastors,
>
>I agree with Doug about the churches business, but if WPAs are not pastors,
>then why do people here expect so much pastoral work from me?
>
>Jim Crosswhite  jcross@oregon.uoregon.edu
>Director of Composition
>U of Oregon
 
Dr. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri                  314-884-5438 (fax)
Columbia, MO  65211
=========================================================================
Date:         Thu, 13 Oct 1994 13:34:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: Rhet/Comp in the Summer
In-Reply-To:  <9410131443.AA27170@ccserver>
 
On Thu, 13 Oct 1994, LEMUSGRO wrote:
 
> We're considering some alternative summer schedules for teaching our
> freshman and sophomore writing classes.  In the past, we've taught these in
> five week terms M-F two hours/day.  How do you other folks go about
> scheduling the teaching of writing during the summer?  How about basic
> writing courses?  Any difference there?
>
>
>    If you continue to think
>    As you've always thought,
>    You will continue to get
>    What you've always got.
>
> Laurence E. Musgrove
> University of Southern Indiana
> lemusgro.ucs@smtp.usi.edu
 
Lawrence Musgrove:
  I'd be very interested in getting any messages you get about the summer
writing course scheduling forwarded to me.  We offered our first-year
course during a 6 week term last summer for the first time in 15 years.
We are not comfortable with the course and are doing an analysis to
compare it with our regular term course in terms of exit skills, grades,
attrition rates, need for writing center support and so forth.  We are
also trying to determine if we should/could use an ACT score prerequisite
to screen out students who will have difficulty.  If you want the results
of our study, I'll share them.
 
  Good luck with your planning.  I hope someone responds substantively to
you question.
 
  Chris Burnham (cburnham@nmsu.edu)
  New Mexico State University
=========================================================================
Date:         Thu, 13 Oct 1994 14:03:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: Rhet/Comp in the Summer
In-Reply-To:  <9410131638.AA17779@ccserver>
 
Dave,
  We are fighting the battle.  Do you get any routine analysis concerning
grades, attrition, ACT/SAT correlations, and so forth that you might share
with us?  This is a broad request and I am going fishing, but I'd like to
make the case that we should restrict access to the summer school sections
or develop extended (8 week) sessions.  I put out a list request for
research about teaching in the summer several weeks ago but have gotten
no responses.
 
  Cheers,  Chris Burnham
 
 
On Thu, 13 Oct 1994, David E. Schwalm wrote:
 
> At ASU, we have been teaching FYC courses inthe five week summer sessions, and
> it has always bothered me that we do that. Interestingly, a high per centage
> ofthe students are not ASU students; they are often students who are going out
> of state in the fall, and, on the average, they are stronger academically than
> our average first year ASU student. I was unwilling to fight this particular
> fight. Summer Session is an entrepeneurial operation that produces megabucks
> oflocal funds (money we don't have to beg for from the legislature). FYC
> courses tended to enroll well and were taught by inexpensive faculty (there
> was a time when regular ENG Dept. faculty never taught comp during the regular
> semesters but found it in the hearts to teach it in the summer for the $; I
> think we put an end to that, but probably for the wrong reasons). In any case,
> in the great scheme of things that needed to be addressed, I decided not to
> pick this particular fight. It probably should be picked. The five week course
> is exceptionally good for students who don't need it.
>
> -- David E. Schwalm, Vice Provost for Academic Programs
> ___Arizona State University West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 13 Oct 1994 16:54:48 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Howard Davis <HMDAVIS@DELPHI.COM>
Subject:      Re: Rhet/Comp in the Summer
 
David,
 
I've had some of your students in our summer classes. In fact a number of
our summer students are returning CT natives.
 
We've actually run a four week fyc, much to my chagrin, and also a six week
session.
 
Some faculty members have suggested running an eight week session, but the
glitter of summer $s is too alluring.
 
Howard Davis
Tunxis Community-Technical College
Farmington, CT
(the land of [too many] steady habits)
 
e-mail: hmdavis@delphi.com
=========================================================================
Date:         Thu, 13 Oct 1994 12:50:23 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Rhet/Comp in the Summer
In-Reply-To:  note of 10/13/94 09:26
 
At Boise State, we have an 8 week summer session.  I taught E101 last
summer on a MWF for 1 1/2 hours each.  Seemed a little rushed, but
nothing like what it was like at ASU with a 5 week session.  I had
a great class of dedicated students; that's probably why it worked.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Thu, 13 Oct 1994 13:09:50 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: writing committee duties and descriptions
In-Reply-To:  note of 10/13/94 08:15
 
I appreciate the input so far; keep it coming.  Marty, I do think WAC
programs are different from department writing committees, but I liked
the description of your university-wide committee a lot.  In fact, I'm
at the moment writing a proposal for a real WAC program (as opposed to
the "fake" one I've been trying to run without $ or a WAC director).  I'd
of course like to model my proposal after your program.  CAn you send me
an official description of your program, especially including the
original proposal for it that delineated the budget and organization?
I'm going to move a similar request to other WACkers to the WAC network.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Thu, 13 Oct 1994 20:28:38 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      writing committee duties and descriptions
 
Our campus internet gateway has been down and just tonight I got a bunch of
stuff that's been floating around the wires for a while.
 
THe descriptions of Writing Committees has been interesting.  I feel the need
to reinforce the idea that local circumstances (and histories) are going to
make different practices appropriate.  At Western Illinois we have a Writing
Committee elected (like the other committees) by the whole department.  One
member must be from the professorial ranks, one a full-time temporary (which
all our writing instructors are--on renewable contracts), two more from either
group, and one TA.  I serve on the committee ex officio.
 
In all the years I've WPAed we've always had at least two
temporary instructors on the committee, usually three.  More often than not,
one of the instructors has chaired.  I don't always get along perfectly with
the chairs, but they do consult with me about the agenda and I have plenty of
opportunity to exert my influence in committee meetings.
 
One reason I especially value this arrrangement is that it gives the
instructors an opportunity to participate in the departmental structure.  (In
recent years they have gone on to participate in a number of other important
ways too--but for a long time the Writing Committee gave them their only
opportunity.)
 
Bruce
 
Bruce Leland
Western Illinois University
lelandb@ccmail.wiu.bgu.edu
=========================================================================
Date:         Fri, 14 Oct 1994 16:31:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@BSUVC.BSU.EDU
Subject:      Re: writing committee duties and descriptions
 
Allene--
 
At Ball State, the Writing Program Director not only chairs the Writing
Committee but also appoints most of it.  The Director names 5 regular
faculty for the committee and our contract faculty (who do most of the
teaching in the Program)
 
 
elect 4 members to serve (the department as a whole constituted the committee
like this some years ago, thus the balance i favor of regular faculty).
The Committee advises the Director on policy matters
The Committee advises the Director on policy matters and issues relatin gto teaching--the selection of textbooks (we have several options for each course)
being probably its most constant function.  The Committee USED to monitor
the performance of each new teacher or teaching assistant, but now that is
left up to the director and mentors.  All in all, the Committee functions
well to support the Director.  I can't imagine the difficulties you must
have when you as WPA are not the leader of your committee.
 
Web Newbold
Director, The Writing Program
Ball State University
=========================================================================
Date:         Sat, 15 Oct 1994 11:09:10 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "MRGATE::\"A1::BURKE, DOYLE\""@MC.BITNET
Subject:      Re: Rhet/Comp in the Summer
 
I have questioned the advisability of students' taking first-year composition
in a five-week session, but have begun recently to reconsider that notion.
However, the reasons may not be applicable to other schools.
 
A significant number of students in our summer composition courses are
university students who attend to the English requirement at a community
college.  For example, many of our (Mesa Community College) ENG 102 students
identify themselves as Arizona State University, University of Arizona, or
Northern Arizona University students. (Students pay about a third of the
tuition  costs that universities charge, and we have articulated curriculum
with the universities to assure transfer.)
 
Many of the students are seniors.  Consequently, they bring some educational
experience to the composition course.
 
We also have recent high school graduates, but I have always considered such
students as being more assertive about their education.
 
Overall, though, many of the summer school students are capable of doing the
work.
 
Still, we do have attrition--enough, perhaps, to dispell the assumption that it
is "easier at the community college."
=========================================================================
Date:         Sat, 15 Oct 1994 14:12:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Amy Devitt <DEVITT@UKANVAX.BITNET>
Subject:      biblio help on curriculum design
 
At the University of Kansas, we are in the proces of redescribing
 
 
 
 and
redesigning our c first-year curriculum.  My research assistant and I
have been reading a lot on specific curricula at different schools.
Does anyone have a favorite or especvially useful article/book to
recommend?  What every WPA should know before redesigining a
curriculum?
 
Thank you for any suggestions.
Amy Devitt
devitt@kuhub.cc.ukans.edu
=========================================================================
Date:         Sun, 16 Oct 1994 20:18:53 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      Re: Rhet/Comp in the Summer
 
I seem to remember hearing that Ben has taken over as coordinator for the
consultant/evaluator program.  Does he have an email address?  (I suppose I
could write him an actual letter, of course, but I'm afraid I've gotten to used
to communicating this way.)
 
Bruce
=========================================================================
Date:         Sun, 16 Oct 1994 20:40:02 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      Re: Rhet/Comp in the Summer
 
I had intended to change the heading on the last message I sent to
"Consultant/Evaluators."  THis one really *is* about teaching comp in summer
school.
 
Several years ago I convinced my chair and dean that summer comp classes needed
to be taught on the eight week summer session.  The four and six week sessions
allowed for the same number of minutes in class, but didn't allow enough
out-of-class time for writing.
 
Three years ago the funding for summer school dropped (again) and something
needed to go.  Since our department needs to offer general education classes,
journalism classes, graduate classes, extension classes, and classes for
majors, I proposed that comp be dropped.
 
I don't recommend this for anybody else--it did work, though, to solve a couple
of problems for us.  First, even eight weeks didn't provide enough time to
teach the course.  Second, I was faced with having literature faculty (some of
whom hadn't taught comp in years) teaching the classes. (Previously we'd been
able to hire a couple of writing instructors in the summer)  Third, a bigger
problem was the clientele for the summer courses.  Up to 75% of the students in
our summer comp classes were international students--just the students who
needed a longer time with their writing.  They also needed to be in classes
with native speakers, *and* they needed writing center tutoring, which we
couldn't offer in the summer (that funding disappeared too).
 
So we're out of the summer composition business, at least for now.
 
Bruce
=========================================================================
Date:         Sun, 16 Oct 1994 20:48:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      WPA Consultant Evaluation Program
In-Reply-To:  <9410170119.AA03101@convex.csd.uwm.edu>
 
On Sun, 16 Oct 1994, Bruce Leland wrote:
 
> I seem to remember hearing that Ben has taken over as coordinator for the
> consultant/evaluator program.  Does he have an email address?  (I suppose I
> could write him an actual letter, of course, but I'm afraid I've gotten to used
> to communicating this way.)
>
> Bruce
>
 
Ben McClelland has taken over the job of coordinating the consultant
evaluator program.  Ben is at U. of Mississippi; I can include his phone
later if needed.  As far as I know he is not on email; if he is, he keeps
his address a state secret.  But he is delighted to hear from anyone who
wants to arrange a WPA visit--or simply talk over the possibilities.
 
P.S.  We recently voted to reduce the fee--given hard economic times for
higher ed.  So it is more affordable, and the WPA is doing what it can to
damp down inflation.
 
Chuck Schuster
U Wisconsin Milwaukee
home of the weather-predicting gas building
=========================================================================
Date:         Sun, 16 Oct 1994 21:11:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Vertical Requirements
 
Question: I know we recently had a discussion of vertical comp requirements
on WPA-L, but the chair of the undergraduate curriculum committee here just
asked me for a list of colleges and universities I know of that have
vertical comp. requirements. The issue came up unexpectedly in his
committee. Would it be trying everyone's patience too much to ask people
who have such requirements to write me a _brief_ note explaining how their
requirement works? I would greatly appreciate it. You can reply to me
directly. I'd be happy to send out a summary of the information I collect
to anyone who's interested.
 
Jim Crosswhite  jcross@oregon.uoregon.edu
Director of Composition
University of Oregon
=========================================================================
Date:         Mon, 17 Oct 1994 08:59:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Vertical Requirements
In-Reply-To:  <199410170411.XAA186962@badlands.NoDak.edu>
 
Jim -
 
You put out a call for information on vertical requirements.  I saved
some of that stuff as it went by before, but I'd really appreciate
getting a comprehensive list from you when the information comes in.
Thanks.  My address here is Joan Hawthorne, WAC Coordinator, Box 7100,
University of North Dakota, Grand Forks, ND  58202.
 
Thanks.
 
Joan Hawthorne
=========================================================================
Date:         Mon, 17 Oct 1994 10:34:02 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: Vertical Requirements
In-Reply-To:  <no.id>; from "jcross@OREGON.UOREGON.EDU" at Oct 16, 94 9:11 pm
 
I would very much like whatever information you care to share.  We are
talking about various vertical strategies, in part because we are a school
with a high transfer population and a small, often transferring out,
first-year population (if 2000 is small).
 
Elizabeth Hodges, Associate Director
Composition and Rhetoric Program
Department of English, Box 842005
VCU
Richmond, Virginia 23284-2005
 
ehodges@hibbs.vcu.edu
 
Thanks
=========================================================================
Date:         Mon, 17 Oct 1994 09:58:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@BSUVC.BSU.EDU
Subject:      Re: Vertical Requirements
 
Jim or others:
 
At the risk of sounding like an absolute beginner, could I ask for
a definition of "vertical comp requirements"?  I THINK I know what
you mean, but I want to make sure.  Thanks.
 
Web Newbold
Ball State U.
Muncie, IN  47306
00wwnewbold@bsuvc.bsu.edu
=========================================================================
Date:         Mon, 17 Oct 1994 10:03:40 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Re: Vertical Requirements
 
Web: I was trying to ask for information about writing requirements which
include courses not only in the first year, but in the second or
(especially) third and fourth years as well. A "horizontal" requirement
would be satisfied by taking, say, two or three courses in the first
year.--Jim Crosswhite jcross@oregon.uoregon.edu
 
>Jim or others:
>
>At the risk of sounding like an absolute beginner, could I ask for
>a definition of "vertical comp requirements"?  I THINK I know what
>you mean, but I want to make sure.  Thanks.
>
>Web Newbold
>Ball State U.
>Muncie, IN  47306
>00wwnewbold@bsuvc.bsu.edu
=========================================================================
Date:         Mon, 17 Oct 1994 14:56:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Vertical Requirements
In-Reply-To:  <9410170411.AA06106@convex.csd.uwm.edu>
 
Jim,
        I'd be interested as well, particularly in wac verticality.
 
Chuck Schuster
UW-Milwaukee
home of the 53201 zip code
=========================================================================
Date:         Tue, 18 Oct 1994 10:32:59 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Elizabeth J. Cooper" <ecooper@HIBBS.VCU.EDU>
Subject:      Class size
In-Reply-To:  <no.id>; from "Elizabeth Hodges" at Oct 17, 94 10:34 am
 
I'm sure that you all have discussed class size on numerous occasions
(before I was on the list), but I need to ask you again about class
sizes for your first-year composition classes.   While we are
considering the possibilities of a vertical curriculum here at VCU,
we are also concerned about creeping class-size inflation.  Thanks.
Elizabeth Cooper, Director
Composition and Rhetoric
Virginia Commonwealth University
ecooper@hibbs.vcu.edu
=========================================================================
Date:         Tue, 18 Oct 1994 08:07:06 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Olies
 
Um ya ya, um ya ya, um ya ya. . . Welcome to Linda Hunter of St. Olaf, from a
former Carl, aka
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 18 Oct 1994 09:43:55 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         Russ Meyer <MEYERRUS@ESUVM.BITNET>
Subject:      Class size
In-Reply-To:  note of 10/18/94 09:34
 
At Emporia State we have an initial cap of 15 in developmental comp
and 20 in Comp I and II; those numbers tend to be a bit flexible,
though, and have at times gone up to 20 in developmental and 25 in
I & II, depending upon freshman enrollment.  Bu the point is, we
start relatively low and try to hold the line as much as our budget
allows.
Russ Meyer
Chair, Department of English
Emporia State University
=========================================================================
Date:         Tue, 18 Oct 1994 10:48:45 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irwin Weiser <va0@MACE.CC.PURDUE.EDU>
Subject:      Re: Class size
In-Reply-To:  <9410181433.AA22371@mace.cc.purdue.edu>; from "Elizabeth J.
              Cooper" at Oct 18, 94 10:32 am
 
Elizabeth,
 
After several years of funding cuts, our 101 and 102 classes have
grown to 27.  We are not happy about this and consistently are making
the case that classes this large can't accomplish what the university
appears to expect from these required courses.  I'm not optimistic
about getting reductions soon, since in large programs like ours,
cutting back even 4 students per section means adding 15 sections per
semester.
 
Of course, if anyone has novel, surefire arguments to make to
administrators, I'll be happy to hear them!
 
--
Irwin Weiser
va0@mace.cc.purdue.edu
=========================================================================
Date:         Tue, 18 Oct 1994 10:50:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: Class size
 
Class is 23 here at UW.  That limit is kept quite firm by the English
Department.  But they have to keep careful track of enrollments and drop
sections that look like they won't come close to 23 in order to keep in the
good graces of the dean.  That limit of 23 works for freshman comp courses, for
sophomore level writing courses, and for the senior level scientific and
technical writing course.
 
Jane Nelson, Director of the Writing Center
Center for Teaching Excellence
University of Wyoming
jnelson@uwyo.edu
(307) 766-5004
=========================================================================
Date:         Tue, 18 Oct 1994 11:29:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Re: Class size
 
Class size for first-year composition classes at the U of Oregon: 26--which
is pretty much an absolute. My predecessor swore that he would resign if
classes were made any larger, and it worked for him.
 
 
Jim Crosswhite  jcross@oregon.uoregon.edu
Director of Composition
University of Oregon
=========================================================================
Date:         Tue, 18 Oct 1994 15:52:12 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Re: Class size
 
University of Michigan:
 
Regular FY Comp:  22
First-year Seminars that fulfill the FY Comp requirement:  18
Basic writing classes:  16
Writing-intensive classes:  no special limits on enrollment, but profs get
     .1 worth of TA support for every ten students enrolled in the course
     for WAC credit.
 
Cheers,
Bill
 
Bill Condon
Acting Director, English Composition Board
1025 Angell Hall
University of Michigan
Ann Arbor, MI 48109
Bill_Condon@um.cc.umich.edu
=========================================================================
Date:         Tue, 18 Oct 1994 16:02:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kate Latterell <calatter@MTU.EDU>
Subject:      Re: Class size
 
Elizabeth,
 
At Michigan Tech first-year composition classes are capped at 25. This goes
up to 26 or 27 on a rare occasion. We fight it everytime.
 
Upper division writing classes like our scientific and technical
communication course enrolls between 25 and 30.
 
Hope this helps, Kate
 
 
 
Kate Latterell
Department of Humanities
Michigan Technological University
Houghton, MI 49931
e-mail: calatter@mtu.edu
=========================================================================
Date:         Tue, 18 Oct 1994 16:44:42 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: Class size
 
At the University of Rhode Island 20 is the maximum in all writing
classes; two introductory lit classes that assign a lot of writing are
capped at 25.  The University is considering instituting writing intensive
freshman seminars that would be capped at 25. If classes fall below 15
during pre-registration period, they are cancelled.
 
Linda Shamoon
College Writing Program
URI 401-792-4203
=========================================================================
Date:         Tue, 18 Oct 1994 15:49:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: Class size
 
Ditto to what Russ indicated.  AT USU we average about 20 per class;
try to hold caps at 20, but occasionally they're pushed up to 22-23.
They generally drop back by the third week of classes. CH
=========================================================================
Date:         Tue, 18 Oct 1994 19:32:03 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      Class size
 
At Western Illinois University we have a firm class size of 22 for our
first-year course.  THe course is taught in computer classrooms, so the size is
determined by the number of computers.
 
THe sophomore composition course is also set at 22, as are our upper-level
writing classes.  Occasionally we give in to pressure to add another student in
these courses, but generally the administrators support our claims that writing
classes need to be kept small.
 
(THe Writing Across the Curriculum list recently had a discussion of class
size.  I'm not sure if that list is archived.  If it is, you can pick up some
additional responses to your question there.)
 
Bruce
 
 
Bruce Leland
Western Illinois University
lelandb@ccmail.wiu.bgu.edu
=========================================================================
Date:         Tue, 18 Oct 1994 20:15:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Class size
In-Reply-To:  <9410182222.AA13699@convex.csd.uwm.edu>
 
At U Wisconsin-Milwaukee, enrollments are as follows:
1st semester remedial:  15 students
2nd semester remedial:  20 students
1st and 2nd semester credit comp:  25 students
 
But given our urban setting and the porous nature of our undergraduate
enrollments, most comp classes end up 2-3 below their limits.  The dean
knows this as well as we do, so our defacto enrollments aren't too bad.
Could be better though, especially since TAs teach 2 sections each
semester and a significant proportion of our lecturers teach 4 sections
each term.  Even with all these students, the instructors do an
extraordinary job, especially given our portfolio grading system.
 
Charles Eye Schuster
UW-Milwaukee
site of the greatest ice cream custard in the contiguous united states
=========================================================================
Date:         Wed, 19 Oct 1994 08:51:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Class size
 
Since this is the third time in the past year (at least the third time that
I paid attention) that the question of class size has come up on this list,
I suggest it might be helpful is someone tried to do as definitive a
compilation of class size information as they can, write up the findings in
a very brief and modest article (a couple of paragraphs' introduction and
then a few tables with the goods, broken down by type of institution or
whatever), and send it to WPA (The Journal) where I'd be happy to publish
as a public/professional service,  "Convenient Stuff for WPAs to Know" kind
of piece.
 
Doug Hesse
Editor, WPA
4240 English
Illinois State University, Normal, IL  61790-4240
ddhesse@ilstu.edu
 
 
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Wed, 19 Oct 1994 08:51:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Class size
 
At Illinois State University, class sizes are:
 
English 101                     23
 
English 101 intensive      18
(a developmental course)
 
English 145                     18
(would be 102 in a
logical world)
 
All advanced writing
courses                           15
 
 
Enrollments are fixed by the fact that we teach every meeting of every
writing course in one of the department's ten computer classrooms, which
immediately cuts off any administrative efforts to increase size.  ("Sure,
give us  bigger classrooms, with more computers and bigger servers, etc. .
. . ")
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Wed, 19 Oct 1994 09:12:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@BSUVC.BSU.EDU
Subject:      Re: Class size
 
Class sizes at Ball State:
 
        Basic Writing sections: 18
        Regular comp. sections: 25
        Computer-assisted comp. sections: 24
The computer section limit is determined by the number of
stations in our labs.  By the way, having the computer resources
reinforce the class sizes is a practical help in resisting
creeping size inflation.
 
These limits are pretty firm, but each summer we have had some
students placed in over the limits by advisors; they work under
the premise that every placed matriculant should be in an English
class--which is a good concept, by and large, but is difficult to
put into action when our funding is held under tight reign by the
dean.  However, in a program as large as ours (400+ sections per
year) I think we hold the line pretty well.
 
 
///////////////////////////////
Web Newbold                   /
Director, The Writing Program /
Department of English         /
Ball State University         /
Muncie, Indiana 47306  USA    /
(317) 285-8370                /
00wwnewbold@bsuvc.bsu.edu     /
FAX (317) 285-3765            /
///////////////////////////////
=========================================================================
Date:         Wed, 19 Oct 1994 09:19:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@BSUVC.BSU.EDU
Subject:      Re: Vertical Requirements
 
Vertical/Horizontal at Ball State:
 
We have a requirement sequence that does not in theory require
General Studies writing courses in successive years.  Most
students enter at Comp I and follow with Comp II the next
semester, usually getting through during their first year. But
there is no way to require them to do so--the only requirement is
that they should complete their two courses before they have
accumulated 63 semester hours (junior status).
 
Basic Writing students have more of a "vertical" experience.
There are two basic writing courses in the sequence, which are
followed by Comp II.  Most BW's take 101 and 102 their first year
and Comp II (104) their second.  However, there are many creative
variations to this pattern brought about by scheduling pressures
or procrastination.  Scheduling difficulties, I believe,
effectively block a vertical requirement for the general mass of
students.  As long as we as a University offer a wide choice of
courses it will be very hard for one department to mandate a
particular order of enrollment.
 
///////////////////////////////
Web Newbold                   /
Director, The Writing Program /
Department of English         /
Ball State University         /
Muncie, Indiana 47306  USA    /
(317) 285-8370                /
00wwnewbold@bsuvc.bsu.edu     /
FAX (317) 285-3765            /
///////////////////////////////
=========================================================================
Date:         Wed, 19 Oct 1994 08:06:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: Vertical Requirements and  Class size
In-Reply-To:  <9410182316.AA15638@ccserver>
 
At New Mexico State we have a vertical requirement.  All first-year
students must take ENGL 111, a composition course (4 credits, workshop
based, taught by GAs, class size 25, possibly growing to 27).  After that they
are required to take another writing course a la this menu:
  ENGL 203  Business and Professional Comm
  ENGL 211  Writing in the Humanities and Social Sciences
  ENGL 218  Technical and Scientific Comm
(each of these is aimed at second-year students w/ 22 class size)
OR
  ENGL 311  Advanced Composition
  ENGL 318  Advanced Technical and Professiona Comm
(junior status or POI required to register in these, class size 20).
 
We have a great-hearted though not completely enforced
requirement in our GenEd program that students take two courses from a
college other than
than the one in which they are majoring.  These courses, called "Viewing A
Wider World," are designed to introduce students to the methodology and
issues in various disciplines and they entail a "substantial" writing
component and research requirement.  The VWW courses are our equivalent of
an upper-division WAC requirement.
 
I hope this is helpful.
 
Chris Burnham
505-646-3931
 
 
 
 
On Tue, 18 Oct 1994, Linda K. Shamoon wrote:
 
> At the University of Rhode Island 20 is the maximum in all writing
> classes; two introductory lit classes that assign a lot of writing are
> capped at 25.  The University is considering instituting writing intensive
> freshman seminars that would be capped at 25. If classes fall below 15
> during pre-registration period, they are cancelled.
>
> Linda Shamoon
> College Writing Program
> URI 401-792-4203
=========================================================================
Date:         Wed, 19 Oct 1994 09:21:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Class size
In-Reply-To:  <01HIF1EW23IC002F1H@crcvms.unl.edu> from "Elizabeth J. Cooper" at
              Oct 18, 94 10:32:59 am
 
16 first semester
20 second.
Only reason for the difference is historical.
irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 19 Oct 1994 08:22:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: Class size
In-Reply-To:  <9410191403.AA33268@ccserver>
 
Doug,
 
Since I got the WPA election mailing yesterday and discovered that I am
not nominated for office, I am interested in the WPA Ed Board and will
send vita along in the next week or so.
 
Cheers, Chris Burnham
=========================================================================
Date:         Wed, 19 Oct 1994 10:24:16 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Re: Vertical Requirements
 
At Michigan, students satisfy a one-course FY Comp requirement in their
first year, and they take one writing-intensive course, preferably in their
field of concentration (some, but not all depts require it to be so),
during their Jr or Sr years.  We're looking to change this two-decades
old requirement, mainly because data suggest that it's having no effect
on undergraduate writing.  Mainly, we know that 52% of our students put off
taking the course until their final semesters.  So if you're thinking
about the writing-intensive route, I'd suggest locating it in the junior
year, at the latest.
Bill
 
Bill Condon
Acting Director, English Composition Board
1025 Angell Hall
University of Michigan
Ann Arbor, MI 48109
Bill_Condon@um.cc.umich.edu
=========================================================================
Date:         Wed, 19 Oct 1994 09:36:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
Subject:      Re: Class size
 
At U of Wisconsin-Green Bay, the cap on 1st-semester Composition is 25.  In
2nd-semester Comp., the cap is 30, unless the course meets regularly in the
computer lab, where the limited # of computers requires a 25 cap.
Naturally, I schedule as many sections in the computer lab as possible, not
only for the benefits of writing on computers but also to avoid the cap of
30.
 
Brian Sutton
=========================================================================
Date:         Wed, 19 Oct 1994 09:40:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joyce Simutis <jasimuti@UX1.CSO.UIUC.EDU>
Subject:      class size
 
University of Illinois at Urbana-Champaign:
 
Academic Writing Program (developmental)
Rhet 101/102--16
Rhet 103/104--16
 
First Year Composition (one semester)
Rhet 105--22
 
All upper level writing courses and writing intensive course are held at 22.
 
Classes held in the two computer classrooms are held at 18 (set by number
of computers).
 
Joyce Simutis
Acting Director, Academic Writing Program
University of Illinois at Urbana-Champaign
jasimuti@ux1.cso.uiuc.edu
=========================================================================
Date:         Wed, 19 Oct 1994 12:34:58 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      An address query
In-Reply-To:  <no.id>; from "Doug Hesse" at Oct 19, 94 8:51 am
 
Does anyone have Lester Faigley's UT address at hand?  Thanks.
 
elizabeth hodges
virginia commonwealth university
ehodges@hibbs.vcu.edu
=========================================================================
Date:         Wed, 19 Oct 1994 11:45:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      Re: An address query
 
>Does anyone have Lester Faigley's UT address at hand?  Thanks.
>
>elizabeth hodges
>virginia commonwealth university
>ehodges@hibbs.vcu.edu
 
faigley@emx.cc.utexas.edu
 
---
Dennis Baron                                             debaron@uiuc.edu
 
Department of English                                   217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 19 Oct 1994 14:18:57 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Dennis Baron
In-Reply-To:  <no.id>; from "debaron@UIUC.EDU" at Oct 19, 94 11:45 am
 
Thank you very much.  Elizabeth Hodges
=========================================================================
Date:         Wed, 19 Oct 1994 14:32:46 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Beverly Wall <Beverly.Wall@MAIL.TRINCOLL.EDU>
Subject:      Re: class size
 
Trinity College (Hartford, Connecticut):
 
All of our composition and rhetoric courses are held to 15 students:
 
Eng 101 Writing (including ESL & Writing On-Line)
Eng 103 Special Writing Topics
Eng 202 Expository Writing Workshop
Eng 208 Argument & Research Writing
        (including Writing & Researching the Internet)
Eng 302 Writing Theory & Practice
Eng 317 Writing & Reasoning in the Disciplines
Eng 331 The Art of Argument
 
I'm distressed to see some of the numbers appearing in this thread, despite
the efforts in recent years to set professional standards.  I used to teach
up to 100 comp students per semester (4 secs. x 25) at a state university,
and have never forgotten the moral and pedagogical bankruptcy that
entailed.  We've all heard the usual range of economic arguments made by
institutions, but I can't help but look across the country and see that
money is being spent in education (indeed, even in Eng Depts)--it's just
not being spent on teaching students how to write.  At least, not very much
of it.  I'm curious whether anyone thinks that class size is a "basic" of
teaching that's worth drawing a line in the sand over.  And what, given
current views of the state of the art, is the optimal number for teaching
writing?
 
______________________________
Beverly Wall, Director
Allan K. Smith Writing Center
Trinity College
Hartford, Connecticut 06106
(203) 297-2459
Beverly.Wall@mail.trincoll.edu
=========================================================================
Date:         Wed, 19 Oct 1994 15:38:49 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      List of Class Size info
In-Reply-To:  <9410191350.AA04924@mace.cc.purdue.edu>; from "Doug Hesse" at Oct
              19, 94 8:51 am
 
Message 44/54  From Kim Ballard                       Oct 19 '94 at
10:09 am est
 
 
As Doug Hesse has noted, several of us on this list have requested
class size infomation in the past.  I did so in March of this year
when I also compiled the following table and posted it.  Perhaps it's
time for a repost . . .
 
Here it is as it originally appeared on the list last March or May.
(M-months tend to blend for me . . . )
 
 
Background
A few weeks ago I asked folks to email me the maximum numbers of
students their schools allowed in first-year comp classes.  I got over
30 responses, and I'll post thank-you's to all those who gave me
numbers.
 
For now, I've been having a number of problems getting this data
turned into an email-able file, so I'm going to be as brief as
possible.
 
How To Read and Add To This Table
As you can imagine, different people call their first year comp
classes different things.  I tried to list 4 categories, based on the
information I received from people, and I included a "OTHER/NOTES"
category for needed details.
 
I tried to repeat the category headings in a timely fashion.  They may
be disruptive for you, and I apologize if that's the case.
 
If I have misrepresented your school, I apologize, and wish you'd
send me corrections personally (unless WPA readers request differently). I
also would appreciate folks sending additional information to me
personally.
 
                FIRST YEAR COMPOSITION CLASS MAXIMUM NUMBERS
-----------------------------------------------------------------------
 
 
INSTITUTION   COMP I     COMP II      DEVELOP   ADVANCED   OTHER/NOTES
 
Babson         20
 
Ball State     20          18        Dev I & II = 18
 
Bemidji        30                                         Can go to31
                                                          & 32 late
Bridgewater
State Col.     24          24               20
 
Boise State
University     25                                        all comp
                                                        classes have 25
 
Brandeis       15 freshman  writing seminars
 
 
INSTITUTION   COMP I     COMP II      DEVELOP   ADVANCED   OTHER/NOTES
 
Creighton U    23          23(?)
 
Connecticut    17 writ.                                    up recently
College        seminars                                    from 15
George
 Mason          24                                         Down from high
                                                          of 27,7 years ago
 
Illinois
 State U        23           18
 
Indiana
University/     25                                       27 can register;
Purdue U at                                              commuter school
Indianapolis                                             so number
Indianapolis                                             always drops
 
Kapiolani
Community        Sorry. I wiped out data!
College
Longwood        22
College
 
INSTITUTION   COMP I     COMP II      DEVELOP   ADVANCED   OTHER/NOTES
 
Mesa           26                                            fy comp 26
Community
College
 
Northwestern   15 = full                                    All comp classes
U                                                              16 = max
 
Norwalk        25
Community
College
 
Purdue U      27          27          18/19                up from 26
 
 
Salem State   25                      15
 College
 
Skidmore      15                      15         17      Writing Intensive
                                                          Courses 17
Trinty
College       15                                         max in all
                                                         courses 15
 
University
of Alabama    21          22          15         15      Poetry, fiction,
                                                            honors  15
 
UCLA          25          15          20
 
U of
Denver        *18/20                                   *spring 20
                                                        fall  18
U of
Kansas        21                                       fy comp 21
 
INSTITUTION   COMP I     COMP II      DEVELOP   ADVANCED   OTHER/NOTES
 
U of
Michigan      22                        16
 
U of
Missouri      20
 
U of Neb
at Omaha      16          20
 
U of
Richmond      18          18
 
U of South
Illinois      25
 
U of SW
Louisiana     28          28                               can go to 31
                                                        late registration
U of Tulsa    20          20           12
 
Western
Illinois
U             22
 
U of WI                                                 2nd course
LaCrosse                                                for students
LaCrosse      23          20                            needing more
                                                        help after
                                                        lst cours
 
 
Jim McDonald at the University of Southwestern Louisiana also
recommended an excellent Eric Document.  In 1989 Jim and some folks
down there sent out surveys to all Louisiana colleges and
universities, collecting data on class sizes, training, overall number
of students a teacher could be responsible for, number of part-timers,
number of graduate student instructors, number of professors, and
more. I did not include Jim's numbers in this chart because they did
not easily match the categories I developed from the other data
collected.  Still, I found it very interesting reading and recommend it..
 
Hope this table comes through intact.
 
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Wed, 19 Oct 1994 16:21:40 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ellen Strenski <estrensk@BENFRANKLIN.HNET.UCI.EDU>
Subject:      Re: class size
In-Reply-To:  <199410192223.AA17181@mta3.nts.uci.edu>
 
University of California, Irvine:
 
15 in Basic Writing
20 in everything else
 
 
 
**************
Ellen Strenski                                  phone: (714) 856-5355
English and Comparative Literature              fax:   (714) 725-2916
HOB 200, University of California at Irvine     estrensk@uci.edu
Irvine, CA 92717                                IDR2EMS@MVS.OAC.UCLA.EDU
=========================================================================
Date:         Thu, 20 Oct 1994 08:34:22 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "CHRISTOPHER J. THAISS" <cthaiss@MASON1.GMU.EDU>
Subject:      class size
 
At George Mason Univ.:
 
Composition (101)--24
 
Advanced Comp. (302)--junior year,required of all students--22
(130 sections per year)
 
Chris Thaiss
GMU
Fairfax, VA 22030
=========================================================================
Date:         Thu, 20 Oct 1994 14:27:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      generation y
 
I don't know if it's sunspots or agricultural runoff in the water supply,
but this semester I have had 3 cases so far of disruptive male students
taking advantage of new female instructors.  Previously I would have one
every couple of years.  I don't know if I handle these cases very well,
because I get so mad I sometimes have a hard time controlling myself.  I'd
like to know what other people's experiences have been in such cases.
 
What I have been doing is getting the student into the office.  He then
typically denies having been rude, refuses to acknowledge that he did
anything, claims his instructor misunderstood his intentions, tries to play
down the disruptions, eye-rolling, head on desk, side conversations,
interruption and challenge of teacher, coming in late, all the sorts of
things that go into the syndrome.  Typically, too, he shows the same
behaviors as he speaks to me.
 
I then launch into a lecture on audience awareness, how successful
communications operate, and proper behavior in adult situations. Students
will typically admit when questioned that they've been called on these same
things in high school.  Yet they maintain to be innocent, mystefied as to
why their instructors' found their behavior appalling, why I should be
talking to them at all.
 
I then determine that they are in trouble academically in another course
(often), that they find the writing course useless ("she's not teaching us
anything. i'm going to be an engineer," and so forth).
 
I tell them, at the end, that they have 2 options: if they cannot control
themselves, they better drop the course or they're going to fail it--a zero
in classwork averaged in with their already abysmal paper grades will pull
them below a passing d.  If they decide they can control themselves, I tell
them to go talk to the instructor and try to apologize and get back on a
proper footing.  I offer to broker the relationship with a conference
including all 3 of us.  And I conclude with the warning that if I ever hear
they are being disruptive and offensive again -- even one little time -- I
will personally bring them up on charges to the college discipline
committee.
 
So far it's always worked, tho it always ruins my day.  Maybe you can guess
I had two such talks already today -- one student I actually had to fetch
from class because he ignored my written summons.
 
When I talk to the TAs at the start of the year I always advise them that
they may encounter problem students, and that if they do the problem needs
to be dealt with right away. Unfortunately, too many of them try to handle
things on their own, are embarrassed, feel it's their fault, don't want to
admit their confusion, and so on.
 
Anyway, any thoughts or suggestions would be appreciated.
 
Dennis
--
Dennis Baron                                             debaron@uiuc.edu
 
Department of English                                   217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street
Urbana, Illinois 61801
=========================================================================
Date:         Thu, 20 Oct 1994 16:15:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Donna Campbell <CAMPBEDM@SNYBUFAA.BITNET>
Organization: from SUNY College at Buffalo, NY 14222
Subject:      Re: Class size
 
        At Buffalo State College, we have the following course
limits:
        English 099 (taught at the Academic Skills Center)
                15 for EOP sections, 22 for ESL sections
        (I don't know why this discrepancy exists)
        English 101 and 102  22 students
        W courses            22 students
 
        At present, we cannot schedule classes in our lab except
on a day-to-day basis; that is, we can't have our classes meet
in the lab for more than three consecutive days since it is
shared by all comp sections and is an open lab for students as well.
 
        Hope this helps.
 
        Donna Campbell
        Buffalo State College
        CAMPBEDM@SNYBUFAA.CS.SNYBUF.EDU
=========================================================================
Date:         Thu, 20 Oct 1994 14:18:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      generation y
 
Your approach seems to be pretty good, Dennis. I used to talk at length with
both instructor and student to try to get some composite sense of the behavior
that is causing the problem. Out of fairness to the student, I tried to figure
out what the interplay was between sensitivity on the part of the instructor
and overt behavior on the part of the student. I cannot recall a case in which
the student's claim that "the instructor was a militant feminist who saw the
very existence of men as an affront to women" ever proved out. More often ,
the student's concept of a "militant feminist" was any woman with a presence.
I often went through most of the discussions that Dennis outlines along with
some appropriate rhetorical stuff about audience awareness. If things didn't
improve, I then scheduled a meeting between the student and the AA/EOC
director who had a very nice speech about sexual harassment--firm and direct
and to the point, including a tour of the consequences of not working on the
problem.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 20 Oct 1994 19:24:53 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: generation y
In-Reply-To:  <no.id>; from "David E. Schwalm" at Oct 20, 94 2:18 pm
 
You know, what you are describing sounds pretty familiar to me, but we have
been experiencing problems of that sort for a few years.  It sems to me that
it's all a part of growing trend for students to reject the authority of
teachers, particularly younger women teachers.  But then last year we had a
harrasser who stalked and some other stuff and when confronted, began to
speak of himself in the third person.
 
The thing is usually more male student/female teacher, but I've run into some
cases of female student/female teacher.  In fact, there is one such problem
at the graduate level, if you can believe that, right now.
 
It seems that when teachers start having such problems with a student, the
teachers grow increasingly rigid, hold so tightly to the reins that
explosions result.  If I get a chance to intervene early, I advise the
teacher to be as easy-going as possible and ignore the student.  This usually
seems to work because such students then push it a bit too far and class
members participate in the "neutralizing" for lack of better word.   I really
have found this to be a successful solution except in those cases where
students are somewhat pathological.  And I think that that quiet sort of
management enables teachers to avoid the one-to-one battle and let the
problem get solved as the social problem it is in the context where it is a
problem.  I think everyone learns more that way too.
 
ehodges@hibbs.vcu.edu
=========================================================================
Date:         Thu, 20 Oct 1994 18:08:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Undergrad Course on Teaching Writing
In-Reply-To:  <9410202320.AA22967@mx5.u.washington.edu>
 
WPAers--
The four of us who do composition and rhetoric at the University of
Washington (me, Anne Doyle, Juan Guerra, and George Dillon) also find
ourselves teaching a 400-level theory and practice of composition course
to pre-certification English education majors.  This course is sometimes
used as a means of insisting that we not teach the lower division writing
courses for which we have had various administrative responsibilities.
One of our colleagues suggested that we bail out of the course and send
it to education, but we know that what would be taught there is rather
different from what we teach and so feel responsible.  My question to you
is as follows:  does your institution have such a course and who teaches it?
Thanks!
 
_______________________________________________________________________________
Gail Stygall                            stygall@u.washington.edu
English, GN-30                          (206) 685-2384
University of Washington                Seattle WA 98195
=========================================================================
Date:         Thu, 20 Oct 1994 20:25:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: generation y
 
Dennis, David, and all,
 
I deal with the harrassing male students in ways very simliar to ones
you've described.  I've got one additional suggestion and one additional
thought.  But first my own most recent war story.
 
 Last week a student who had been something of a kidney stone much of the
term with one first semester TA turned in a paper that graphically outlined
the advantages of "guys being able to piss while they stand" and went on to
analyze female anatomy and its "prehistoric lack of evolution," for three
pages in diction not marked by the customary discourse conventions of the
academy (or of anyone you'd hope would ever pull a voting lever).  It was
very much in the rhetoric of that ghastly "why beer is better than women"
T-shirt that you still see around.   In cases like this, where there is a
clear graphic record of harrassment, however "unintentional" (and aren't
they always?), it's at least easy to confront the student unequivocally.
 
My suggestion.  Last year I instituted the position of Writing Program
Ombudsperson, a last year doctoral student in rhet comp who is reassigned
part of her/his load to deal with concerns that students may bring up about
teachers and vice versa, usually grading practices, sometimes teaching by
foreign TAs, but sometimes racist or sexist issues.  (I know other schools
do (or used to do) this--Iowa, for example, where a faculty member in
rhetoric used to be such a figure.)  In a large program (we're 140 sections
of writing a term), it's proven to be very effective to have someone
prepared to deal with this as an ongoing part of their job.  Clear
harrassment cases get referred to me immediately; I'm not about to shilly
shally when a teacher presses a  student for a date or an Indian TA gets
called a monkey in class.   Call me politically correct.  But in cases
short of this, having a doctoral student that I've tried to position to be
as neutral and investigative has worked well.  Some weeks he (and this
semester it's Eric Martin) does nothing, but when stuff comes up, he earns
his keep.
 
An observation.  My wife is a family therapist.  Gets to deal with
perpetrators of child abuse, boyfriends who beat up their girlfriends,
stalkers, and all sorts of those problems.  Some of them are the "most
normal" people.  Without being paranoid, I think it's reasonable for us in
cases where we've intervened to suggest that TA's have others around during
office hours, etc.
 
Last thought.  Here are three male WPA's talking.  I wonder if female WPA's
deal with this in the same manner or if they have some additional/counter
perspectives.
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Thu, 20 Oct 1994 21:25:11 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Undergrad Course on Teaching Writing
In-Reply-To:  <9410210210.AA17555@mace.cc.purdue.edu>; from "Gail Stygall" at
              Oct 20, 94 6:08 pm
 
'Gail Stygall' writes in an earlier message
 
> One of our colleagues suggested that we bail out of the course (a
> writing theory course for would-be teachers)and send
> it to education, but we know that what would be taught there is rather
> different from what we teach and so feel responsible.  My question to you
> is as follows:  does your institution have such a course and who teaches it?
> Thanks!
 
Gail,
In some ways your question is hard to answer because "such a course"
gets ambiguious . . . maybe.  My bet is most schools have a writing
course for secondary (5-12 in this state) ed candidates, but for
some that could be a course in which the students write essays, while
for others it is a theory and practice course and for others a methods
course. I've seen all versions of the course taught in English Depts
and the last two versions taught in Education Depts.
 
The people here at Purdue who teach that course should answer your
question, but I *think* that a grad level course in writing theory is
cross-referenced in the English Dept and the School of Education (at
least there's a 500-level grad/undergrad course in process writing
listed that way).  At the undergrad level, the course is taught in the
English dept for secondary candidates who major in English and get
certified to teach via coursework in the School of Education.
 
Now, my questions to you (and others?) are how do you think this course
will differ at your school if it's sent to education?  And how do you
characterize your sense of responsibility for it?
 
I ask because I'm amazed at the differences and lack-of-communication
between English and Education Depts at many schools.  Not a situation
that I find necessarily existing at Purdue btw.
 
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Thu, 20 Oct 1994 22:05:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: generation y
In-Reply-To:  <01HIIHOUPEPU0036UZ@crcvms.unl.edu> from "Doug Hesse" at Oct 20,
              94 08:25:03 pm
 
The same problem has been increasingly coming to my attention.  I am
working w/ my ta's to document it.  It has been wildly apparent this
yr because I have 10 new female ta's and 2 male.  The harassment has
been, with one exception, male harassing females; threatening in a
couple of instances.
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 20 Oct 1994 22:18:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Undergrad Course on Teaching Writing
In-Reply-To:  <01HIIHO3CJH00036UZ@crcvms.unl.edu> from "Gail Stygall" at Oct 20,
              94 06:08:51 pm
 
Gail:
Yes, we have the theory and practice course.  Joan & I switch off.  We
both like to teach it (love, really).  These are great students--many
are practicing teachers.  Joan is the WACer.  I'm the WPAer.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 20 Oct 1994 20:44:43 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Undergrad Course on Teaching Writing
 
Generally speaking, at ASU teaching methods courses in the content areas tend
to be taught by people in the content area department rather than in the
College of Education. This is true of English. Thus the "English Ed" people
are in the English Department, somewhat marginalized (Although you can't
really marginalize Ken Donnelson!) but there nevertheless.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 20 Oct 1994 20:51:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: generation y
 
There's actually a very interesting double standard (big surprise) in this
territory. I had male TAs who were being harassed by women students and didn't
know it. The guys just thought they were studs.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 20 Oct 1994 22:52:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Amy Devitt <DEVITT@UKANVAX.BITNET>
Subject:      Re: generation y
 
Since you asked, I (a female WPA) deal with such situations basically
the same as all three male WPAs have described.  And the students'
responses to me have been similar to the responses Dennis and others
have described.  (In our most interesting case last year, one male
student insisted, among other things, that his female TA and fellow
students call him "Meat."  He was eventually moved to a different
section.)
 
Amy Devitt
University of Kansas
devitt@kuhub.cc.ukans.edu
=========================================================================
Date:         Fri, 21 Oct 1994 00:17:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: generation y
In-Reply-To:  <199410202155.RAA32753@lynx.dac.neu.edu> from "debaron@UIUC.EDU"
              at Oct 20, 94 02:27:13 pm
 
i have also had to deal with troublesome students on gender issues--and
they're not happy to see me, a woman wpa, to deal with the problem,
either. this may sound strange, but i have learned to be very
deliberately Rogerian in these meetings, and keep turning back what the
student says to him, and eventually, he begins saying that he was wrong
and has been difficult, etc.  i think some students come in spoiling for
another fight, and when they come up against someone who is not cowed,
or angry (however angry i may be feeling), they tend to deflate.
kathleen kelly
=========================================================================
Date:         Fri, 21 Oct 1994 09:15:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: generation y
In-Reply-To:  <01HIINDA3KCG0036HC@crcvms.unl.edu> from "Kathleen Kelly" at Oct
              21, 94 00:17:28 am
 
Although most of the situations I have had to deal w/ do not sound
as serious as some, I have had best luck with helping the ta get
a perspective on the issue and giving the ta the choice of seeing
the student in office hours w/ or w/out my presence.  They have
so far all chosen to talk to the student alone--and so far, this
has proved very positive (I hasten to add that alone means in a
large room in which the ta's are marginalized--so others are
always present).  We get to this problem as quickly as it can.
The ta's learn pretty quickly that there are other problems,
significant problems behind this behavior: it can be a deep-seated
antagonism toward a system that is busily marginalizing the student;
and this antagonism is turned toward the teacher.
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 21 Oct 1994 08:19:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: Undergrad Course on Teaching Writing
 
Gail, We have such a course here at Utah State, and I teach it once
a year and an English Ed. colleague with joint appointment teaches
it the other time.  It is called English 401: Composition for Teachers.
It is the kind of theory course you describe, different from the
methods of teaching writing that they also take in secondary ed.  We
have a decentralized education program where anyone wishing to certify
in a discipline must major in that discipline; hence all English ed.
students major in English with certification through secondary ed.
This has proven to be a very positive situation, we find, and I enjoy
teaching the theory course, although the students often balk at the
theory and want to get right to nuts and bolts of teaching.  I also
teach a companion course English 403: Teaching Composition with
Computers in which we get into the network theory and the teachers
can experience a course taught in a networked writing studio.
Hope this helps, Christine Hult
=========================================================================
Date:         Fri, 21 Oct 1994 09:56:44 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irwin Weiser <va0@MACE.CC.PURDUE.EDU>
Subject:      Re: generation y
In-Reply-To:  <9410210514.AA25557@mace.cc.purdue.edu>; from "Kathleen Kelly" at
              Oct 21, 94 12:17 am
 
When teaching assistants see me about the kinds of behaviors Dennis
and others have described, I take an approach similar to Irv's--that
is, after we discuss the student's behavior and the instructor's
responses to it, we decide together whether the instructor should talk
with the student about it or whether I should.  My preference is that
the instructor talk with the student first for a couple of reasons.
First of all, we're often dealing with a student who is pushing
against the instructor's authority (and also, as Irv suggested,
against the institutional requirement to take composition).  I would
prefer not to reinforce the student's notion that the instructor
doesn't have authority by intervening; I'd rather that the instructor
make it clear to the student that his (and sometimes it has been her,
by the way) behavior is unacceptable and needs to stop.  The t.a. and
I informally "script" what she (and usually, as others have pointed
out, it is she, though last week the student was she and the
instructor he) will say to the student, and it usually includes
something that asks the student to explain the reason for the
troublesome behavior--that invites the student to say what's bothering
him.  Most often, fortunately, the student (whether sincerely or not I
don't know) claims that he was not aware that his behavior was
inappropriate and apologizes and the problem goes away.  In this kind
of situation, the instructor has been able address the problem with my
support but without my direct intervention and so has established the
authority that was being challenged in the first place.  That's the
main reason I prefer to have the instructor talk with the student
first, if she's willing to do so, but a second reason has to do with
the WPA's "teaching" role--I know that if the t.a. continues to have
problems with the student, she can let me know and I'll intervene or
get the Office of the Dean of Students to contact the student, but I
don't know that the instructor will have that kind of support once she
leaves our program.  I'd like instructors to have learned some
strategies for dealing with troublesome students themselves in case
they find themselves without the support we try to provide here.
 
That said, I'll emphasize that in cases where the instructor feels
threatened by the student or is otherwise reluctant to talk with him,
I do what most of the rest of you describe.  And I don't hesitate to
bring in the Office of the Dean of Students.
 
 
--
Irwin Weiser
va0@mace.cc.purdue.edu
=========================================================================
Date:         Fri, 21 Oct 1994 12:45:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Greg Colomb <gcolomb@UX1.CSO.UIUC.EDU>
Subject:      Re: generation y
 
This may be a significant distinction: I am WPA for most of the upper-level
writing courses at the U of Illinois -- Dennis does Illinois' first-year
courses. In four years I have not had to deal with a single instance of
this kind of harassment -- Ive seen students who didn't like their TAs or
who didn't think they needed to participate in the class -- but no cases
with an identifiable element of sexual harassment, either antagonism or
inappropriate advances. The only incident that might be in the general
category was an instance of a second-year woman (second-year students
usually cannot get into our over-subscribed classes) who complained that a
female law student TA was "mean" to the males in the class, a group that
included the student's boyfriend.
 
If most of the examples others are seeing are first-year students, perhaps
their inexperience is an important factor. Since I see the same students
that Dennis does, but a couple of years later, either they have learned
something in the interval or the trouble makers have been weeded out.  My
guess is that the students have become socialized and have learned, if not
better attitudes, at least better manners. Perhaps these first-year
students are also acting out in inappropriate ways the hostility and fear
that arises from the alienation so many of them feel, something that my
upper-division students seem to have come to terms with.
 
greg
 
________________
Greg Colomb
Department of Englsh
Programs in Professional Writing
University of Illinois
Urbana IL 61801
217-333-1006
g-colomb@uiuc.edu
=========================================================================
Date:         Fri, 21 Oct 1994 10:36:11 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JEANNE GUNNER <GUNNER@HUMNET.UCLA.EDU>
Subject:      Re: Undergrad Course on Teaching Writing
 
Gail,
 
At UCLA we have four related courses.  I quote from the catalog:
 
120A.  Language Study for Teachers:  Elementary School.  Survey of
topics in English linguistics of special interest to elementary school
teachers.  Subjects include approaches to English grammar; language
acquisition and development; language attitudes; regional and social
dialectics of American English; bilingual schooling; contribution of
English language study to teaching of reading, writing, spelling,
and literature.
 
120B.  Language Study for Teachers of English:  Secondary School.
Review of terminolgy of English grammar and survey of modern
grammars, with specuial attention to transformational-generative
grammar.  Introduction to basic concepts in sociolinguistics,
dialectology, and stylistics, especially as applied to analysis and
evaluation of writing assigned in secondary school.
 
130A.  Composition for Teachers;  Elementary School.  Preparation
for future elementary school teachers of English composition in
writing and criticism of the kinds of prose discourse usually taught
in primary schools.
 
130B.  Composition for Teachers:  Secondary School.  Preparation for
future secondary school teachers of English composition in writing
and criticism of the kinds of prose usually taught in secondary
schools.
 
These courses are taught by Writing Programs faculty.  Two of the
courses are required for our Diversified Liberal Arts Program, which
is the closest thing UCLA has to an undergraduate emphasis in
education.  If you'd like to speak to instructors with experience in
these courses, I can give you their names and e-mail addresses.
 
Jeanne Gunner
Assistant Director
UCLA Writing Programs
=========================================================================
Date:         Fri, 21 Oct 1994 14:27:01 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: generation y
In-Reply-To:  <no.id>; from "Irvin Peckham" at Oct 21, 94 9:15 am
 
     We are discussing various possibilities for changing our first-year
program to a vertical program, and as I have been writing about
possibilities, it struck me that I wanted to know how many papers people are
requiring in their freshman and advanced composition courses.  Information,
please?  I'll gladly share it if anyone wants it once I compile.
 
Thanks--Elizabeth Hodges
Virginia Commonwealth University
Richmond, VA
ehodges@hibbs.vcu.edu
=========================================================================
Date:         Fri, 21 Oct 1994 13:27:00 MDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Georgiana_Donavin@WHITEWATER.WCSLC.EDU
Subject:      Commonplaces
 
Form: Memo
Text: (11 lines follow)
I have a question for anyone who teaches a survey course in the history of
rhetoric:  what generalizations do you use to characterize the rhetoric and
writing of the Middle Ages?  Please let me know what commonplaces about
medieval writing instruction you would like your students to remember from
the course.  Thanks.
 
Georgiana Donavin
Westminster College of Salt Lake City
g-donavi@whitewater.wcslc.edu
=========================================================================
Date:         Fri, 21 Oct 1994 12:54:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: Undergrad Course on Teaching Writing
In-Reply-To:  <9410210655.AA04143@mx4.u.washington.edu>
 
Kim:
Your questions are good ones.  The course would differ if it landed in
education along at least two lines.  First, the faculty there who have
interests in teaching writing are cognitivists and by and large we in
English are not.  Consequently, we emphasize social constructivism and
rhetorics of disciplines in our theoretical perspectives, in addition to
presenting a historical view of the development of the subdiscipline, and
these issues aren't as consequential to them as they are to us.  Second
if we give it up, we are signalling, I think, that it isn't that
important, a signal many of my more traditional colleagues (in English)
would find agreeable.  The west coast attitudes about content area v.
schools/colleges of ed have been something along the lines of "do the
content in the content area/learn to teach in ed."  Some members of our
department have trouble distinguishing between education and
composition.  So it's matter of keeping one required course under the
subject heading of English rather than education.  To bail out is in some
ways to say it's not really an English department course.
 
On the other hand, having taught the course in 4 out of the past 5
quarters, and having had the course used as a club to keep me from
teaching our basic writing course for which I have some administrative
responsibility, I'm having second thoughts about the merit of the
enterprise.  I'm not an English ed person (nor really are any of the four
of us), but my department just can't seem to bring itself to hire an
English ed person.  My post and query was to gather some information
about how others do it and how others felt about where the responsibility
is placed.
Gail
 
________________________________________________________________________
Gail Stygall                            stygall@u.washington.edu
English, GN-30                          (206) 685-2384
University of Washington                Seattle WA 98195
=========================================================================
Date:         Thu, 20 Oct 1994 17:22:54 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         FATCG@USU.BITNET
Subject:      Looking for Portland State info
 
Is anyone from Portland State on the list, specifically looking for
Karen Vaughan-Alexander.
Thanks,
Joyce Kinkead
jkinkead@wpo.hass.usu.edu
=========================================================================
Date:         Fri, 21 Oct 1994 14:34:27 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: Undergrad Course on Teaching Writing
In-Reply-To:  <9410210836.AA10719@ccserver>
 
David and All the Ships at Sea
 
  I have been having problems with the address function of my network
software.  I think.  I reply to a message on the WPA-List, specify that
other members than the addressed member not be sent the message, punch the
send button and log off.  Then my colleague Stuart Brown will come by
office to let me know that the personal message I just sent did not go the
individual but to the whole list.  OOOpps.  Sometimes major OOOpps.
 
  I'm wondering where the problem is.  Is it in the network, in my local
PINE system, or in me?  Has anyone else had the problem.  What ought I do?
 
  Regards, Chris Burnham (cburnham@nmsu.edu)
=========================================================================
Date:         Fri, 21 Oct 1994 14:21:53 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Undergrad Course on Teaching Writing
 
The problem you mention tends to be a local thing. Generally, when you use the
reply function to follow up on a WPA posting, it will go out to all members of
the list. It's best to count on that happening, to avoid embarrassment. But
one of our newsreader software programs gives us a choice between "reply"
which goes only to the author of the piece I'm replying to and "follow up"
which goes to all members of the list. If that malfunctions, its a local
problem, not a listserv problem. When I want to be absolutely certain (insofar
as anything is certain) that something I write goes to one person only, I
address the message to that person rather than use the reply function.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 21 Oct 1994 17:18:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "MARGARET E. WHITT" <mwhitt@DU.EDU>
Subject:      Re: Looking for Portland State info
In-Reply-To:  <199410212222.QAA03743@phoebe.cair.du.edu> from
              "FATCG%USU.BITNET@ARIZVM1.ccit.arizona.edu" at Oct 20,
              94 05:22:54 pm
 
Joyce, Karen V-A is at University of Portland, Not Portland State,
which is the home of Duncan Carter. Sorry I can't help with an
address. Margaret
=========================================================================
Date:         Fri, 21 Oct 1994 21:14:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      harassment of female TAs
In-Reply-To:  <9410202156.AA24015@convex.csd.uwm.edu>
 
Dennis raises a troubling problem.  I'm not sure I have a better
solution, but I thought I would mention that Tilly Warnock is currently
doing a WPA-sponsored research project on this subject, having sent
questionnaires to TAs in a number of comp programs.
 
In our orientation, we explicitly address problems of authority, power,
and harassment--both being harassed and being the harasser.  I think this
is worth some serious discussion; I'd love to see what other WPAs do to
educate students and instructors to this problem.
 
Charles Z. Schuster
UW-Milwaukee
=========================================================================
Date:         Sat, 22 Oct 1994 05:40:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: generation y
In-Reply-To:  <01HIJEL8SDHS002UGR@crcvms.unl.edu> from "Greg Colomb" at Oct 21,
              94 12:45:33 pm
 
With regard to Greg's comment on the upper level students
and sexual harrassment:
 
Here, I'll bet most of them are "weeded" out.  The instances
we have seen have looked like students who clearly are not
going to make it.  I'm relaying this impressions second-hand,
as I have always been able to settle these situations by
talking to the ta who then talks to the student--so the
ta gives me her impressions of what's going on.  I usually
hear (but of course maybe this is what I'm listening for)
an intense hostility toward the institution--part hostility,
part bewilderment.  Sometimes inability to channel energy
so that what we see are little explosions.  I'm thinking
of specific incidents as I write this, of people this
year who I doubt will be back next year.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sat, 22 Oct 1994 08:33:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Theresa P. Ammirati" <tpamm@CONNCOLL.EDU>
Subject:      WPA-List problems
 
My problems are different from Chris' but they happen only on this list.
I keep getting all WPA-List messages twice.  Is anyone else having the
same problems?  Does anyone know what I can do about it?
 
Theresa Ammirati tpamm@conncoll.edu
 
 
 
 
 
On Fri, 21 Oct 1994, Chris Burnham wrote:
 
> David and All the Ships at Sea
>
>   I have been having problems with the address function of my network
> software.  I think.  I reply to a message on the WPA-List, specify that
> other members than the addressed member not be sent the message, punch the
> send button and log off.  Then my colleague Stuart Brown will come by
> office to let me know that the personal message I just sent did not go the
> individual but to the whole list.  OOOpps.  Sometimes major OOOpps.
>
>   I'm wondering where the problem is.  Is it in the network, in my local
> PINE system, or in me?  Has anyone else had the problem.  What ought I do?
>
>   Regards, Chris Burnham (cburnham@nmsu.edu)
>
=========================================================================
Date:         Sat, 22 Oct 1994 13:18:57 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Undergrad Course on Teaching Writing
In-Reply-To:  <9410211956.AA04984@mace.cc.purdue.edu>; from "Gail Stygall" at
              Oct 21, 94 12:54 pm
 
'Gail Stygall' writes in an earlier message about potential differences
between an Undergrad Comp Theory for Teachers course taught in the
Education Dept and one taught in the English Dept
>
> The course would differ if it landed in education along at least two
>lines. First, the faculty there who have interests in teaching
>writing are cognitivists and by and large we in
> English are not.  Consequently, we emphasize social constructivism and
> rhetorics of disciplines in our theoretical perspectives, in addition to
> presenting a historical view of the development of the subdiscipline, and
> these issues aren't as consequential to them as they are to us.
 
Gail,
Your description of possible differences in the two courses make a lot
of sense to me.  I hadn't noted the cognitive vs constructivist split
here at Purdue.  I think the situation here is mixed differently from WA
because some of the people in Education responsible for literacy
training come from various constructivist approachs and some from
various cognitive approaches.  I've been saying that many of the
people in Education seem to me to not emphasize rhetoric, by which
I've meant what you said in your last 4 lines above. Lately those
differences have intersted me.
 
But for your situation . . . more experienced voices may offer better
advice. I see huge potential problems with 2 suggestions I'll extend,
but the trick would be to not let your moves be interpreted as a
slighting of the course . . .which you, of course, already know.
 
Suggestion 1:  Any chance the course could be occassionally taught by
an Adjunct English Education person or someone with K-12 experience as
well as rhet & comp training/experience?  Any chance having the course
taught by such a person would not diminish it in other faculty
members' eyes, especially if you will not completely give it up?
Any chance that arrangement would NOT be abusing the adjunct . . .
maybe a night class taught be one or two current K-12 Master Teachers???
Or co-taught with a composition specialists?
 
Suggestion 2:  Any chance that your English folks and some Education
folks could have discussions so that the course could be shared
between the two departments in some way and that each department would
not feel they'd lost too much in such collaboration?  Again, any
chance such collaboration would not reflect negatively on this course
and other composition courses?  Or, is it possible that such negative
reflections will be worth some benefit to the students who take the
course developed in either suggestion 1 or 2?
 
 
Good luck with getting lots of other options and a feel for how others
determine their responsibility for such a course.
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Sat, 22 Oct 1994 14:55:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: generation y
 
We don't determine amount of writing by numbers of papers but rather by
numbers of pages.  For instance, the second-level writing course here
requires 30 pages of writing, 20 pages of which should be final copy.  There
should be several assignments of varying lengths, and there is supposed to be
a longish paper (longish, however, is defined differently by different
disciplines).  This second-level course is taught in quite a few different
departments, including mechanical engineering, music, several social science
disciplines, and so on.  The third-level writing course requires 40 pages  of
draft and final copy (a total of 40 pages).  The third level is defined as
professional writing within a discipline, so once again the kind of writing
done will vary tremendously--and the numbers of papers typically required in
this third level course also vary quite a bit.
 
Jane Nelson
University of Wyoming
jnelson@uwyo.edu
=========================================================================
Date:         Mon, 24 Oct 1994 10:01:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "Brian A." <BAHUOT01@ULKYVM.LOUISVILLE.EDU>
Subject:      Undergrad Course on Teaching Writing
In-Reply-To:  note of 10/24/94 08:44
 
At the University of Louisville we have a teaching of writing course, ENG 506.
When I got here 4+ years ago it was an advanced composition course required
for education majors but not taught in some time.  I redesigned it to focus on
the teaching of writing.  Not only do I enjoy teaching it, but students have
told me that it was one of the best preparations they had for student
teaching and beyond.  I agree with Gail that having rhetoric and comp teachers
training English Ed students to teach writing is a good idea.
                                                           --Brian
 
Brian Huot
University of Louisville
bahuot01@ulkyvm.louisville.edu
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Date:         Mon, 24 Oct 1994 11:27:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Undergrad Course on Teaching Writing
In-Reply-To:  <199410241419.JAA51306@badlands.NoDak.edu>
 
The consensus seems to be that the class on teaching writing ought to be
(or is) taught by English people.  But I suspect that we're actually
hearing mostly from institutions where it's taught by English because
this members of this list tend to be English Department folks.  It seems
to me that there are two key issues to consider:
1)  If the students are likely to "get" different learning from an
English Dept. course versus an Education course, how might each kind of
learning be useful to them?  Is one clearly preferable in terms of
meeting their needs?  Are there ways to draw from both traditions?  In
other words, what do the students need from the course, and how can that
need best be met?
2)  If the course is currently English Dept. based and that's taking away
from other aspects of your writing program, how can you best balance the
needs of the writing program and the undergrad teacher prep program?  Is
your writing program hurt when you don't teach in it regularly?  If you
juxtapose the needs of the undergrad secondary ed people and the needs of
the students and teachers in the writing program, where is the need for
your particular time and expertise the greatest?
 
It seems like the decision might be institution specific, based on
thought about those two questions.
 
Joan Hawthorne
University of North Dakota
=========================================================================
Date:         Mon, 24 Oct 1994 12:50:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE UNIVERSITY, DAYTON,
              OHIO" <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: Class size
 
Wright State, Dayton:
developmental courses:  15 limit
ENG 101, 102:  25 in regular sections, 20 in computer sections and honors
        sections.
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Date:         Mon, 24 Oct 1994 11:26:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         John Peterson <joepeter@UNIXPOP.UCS.INDIANA.EDU>
Subject:      ECWCA Announcement
 
*********************************************************
 
           INVITATION AND CALL FOR PROPOSALS
 
   EAST CENTRAL WRITING CENTER ASSOCIATION CONFERENCE
 
       Can the Center Hold?:  Evolving Missions
    and the Challenge of Writing in the Disciplines
 
        Friday and Saturday, March 10-11, 1995
 
       Indiana University, Bloomington, Indiana
 
*********************************************************
 
***  For Whom:
 
Tutors, writing center directors, administrators, instructors from across
the disciplines, teachers of writing
 
***  Speakers:
 
JOAN MULLIN, director of the Writing Center and the Writing Across the
Curriculum Program at the University of Toledo.  Her recent work includes
the NCTE November publication _Interactions: Theory-Practice in the Writing
Center_ (with Ray Wallace).  She presently serves on the board of the
National Writing Center Association and on the editorial board of
_Dialogue_.
 
DAVID R. RUSSELL, associate professor of English at Iowa State University
and co-coordinator of the Communications Across the Curriculum Program and
Writing Center in the College of Agriculture.  His recent work includes
_Writing in the Academic Disciplines, 1870-1990: A Curricular History_
(1991) and
_Landmark Essays in Writing Across the Curriculum_ (1994; edited with
Charles Bazerman).
 
***  Purposes:
 
To define the new missions of writing centers, to reconcile theory and
practice, to discuss the challenges of working within disciplines not our
own, to assist others as they design writing centers, to discover
applications for new technologies
 
***  Suggested Sessions:
 
We invite interactive presentations on the following:  tutor-talk, tutor
training; writing center theory and practice; locating ourselves (literally
or theoretically) within English departments or other disciplines; writing
center administration, planning, and design; research within writing
centers; computing tools (facilities on most platforms are available);
liaisons between and collaborations with English departments and writing
centers.  Proposals treating other pertinent topics are welcome.
Undergraduate and graduate writing center staff are especially encouraged
to submit proposals.
 
***  To Submit a Proposal:
 
Send a 250-word summary and the completed form (below) to:
 
     Ray Smith
     Campuswide Writing Program
     Franklin Hall 008
     Indiana University
     Bloomington, IN  47405
 
E-mail proposals may be sent to joepeter@indiana.edu and must include a
version of the completed application form (below).
 
***  PROPOSAL DEADLINE:  DECEMBER 2, 1994  ***
 
***  Inquiries:
 
Please contact Ray Smith at 812-855-4928 or joepeter@indiana.edu.
 
***  Transportation:
 
Via Indianapolis International Airport (limousine and bus service
available) and Monroe County Airport (cab service available); easily
accessible from interstates (I-64, I-65, I-70) and major highways
 
***  Fees:
 
$60.00 full-time staff; $30.00 students and part-time staff.  Fees include
meals and conference materials.
 
***  Accommodations:
 
The Indiana Memorial Union, 1-800-209-8145 or 812-855-2536, is highly
recommended; other major hotel and motel chains are available.  Residence
halls rooms are available for students (inquiries to 812-855-4928 or
joepeter@indiana.edu).
 
***
 
Further information and a conference registration form will be posted in
January.
 
--------  Application Form for ECWCA Presentation  --------
 
(All applications, e-mail and otherwise, must include a 250-word summary
and the following information.)
 
Presenter(s) (limit three):
 
Institution(s):
 
Address(es):
 
Telephone(s):
 
E-mail Address(es):
 
Type of Presentation:
 
   _____  20-minute presentation
   _____  50-minute presentation
   _____  Panel presentation
 
Audience:
 
   _____  Tutors
   _____  Faculty
   _____  Administrators
=========================================================================
Date:         Mon, 24 Oct 1994 13:24:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Undergrad Course on Teaching Writing
 
Gail,
 
We have an undergraduate English education majors course in the theory and
practice of teaching writing.  We pretty firmly believe that it should be
taught in the English department, where we have seven tenure-line faculty
in rhet-comp and an atmosphere that, like yours at Washington, would be
fairly different from that in the College of Education here, given the
current faculty makeup there.  Now the course is being taught by Robert
Broad.
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
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Date:         Mon, 24 Oct 1994 15:44:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Jennifer Newlon (DCE)" <newlon@MADONNA.COEDU.USF.EDU>
Subject:      Virtual Grad Course/Qualitative Methodologies (fwd)
 
Hello,
My name is Jennifer, and I have been lurking on the WPA-L list as part of
a course I am taking in computers and composition at USF.  At the request
of my professor, Dr. Joseph Moxley, I am forwarding this message.  I hope
I am not intruding, or violating the rules of nettiquette.  I am new to
all of this, so have mercy :-)
JEN
 
 
---------- Forwarded message ----------
Date: Thu, 20 Oct 1994 14:11:27 -0500
From: Joseph Moxley (ENG) <moxley@chuma.cas.usf.edu>
Subject: Virtual Grad Course/Qualitative Methodologies (fwd)
 
 
 
 
 
Spring Semester Graduate Courses in Qualitative Research Methods
 
This spring I am teaching a graduate course in qualitative research
methods at the University of South Florida.  To help facilitate
discussions about qualitative methodologies, I have established a
listserv, titled csresearch@nosferatu.cas.usf.edu.  Presently, I am
wondering if any other professors on this list are planning on teaching
such a course in the spring.  I'm wondering if we can establish an
arrangement to encourage discussions among students/universities
regarding an agreed upon set of texts, such as the ones presently
outlined in my course description (see below).  (I have already asked
several of the authors of the ethnographies that we will be reading to
participate in the listserv--at least, in response to students' comments
about their works.....and we can try to motivate other naturalistic
researchers to participate in the listserv.)
 
This past fall I've been teaching a graduate course on "computeracy."
This class has been especially fun and useful, I think, because students
at other graduate programs have joined our listserv for this course and
engaged in a few discussions relating to our assigned reading.
 
I am willing to make changes to the texts outlined in my course
description and some changes to my assignments to accommodate other's
desires/interests.....In general, however, I do want to focus on a
critique of existing qualitative research studies and an analysis of the
limits of ethnographic/clinical knowledge.  Also, I think it's essential
that students conduct semester-long research that employs naturalistic
methodologies (we have other courses here in our grad. program that
review theories/research streams, etc.).
 
Call me if you have questions or e-mail!
 
 
 
 
 
(ENC 6700-91)
 
Spring 1995                                             Dr. Joseph M. Moxley
Office:  CPR 331                                        Tampa Campus
974-2421/4128                                           Wednesday, 6-8:50
 
Description:
This course will give you an opportunity to conduct naturalistic
research, and it will give you the background necessary to evaluate the
rigor of other scholars' research methodologies.  We will briefly survey
the research methodologies employed by the various factions of
composition teachers, scholars, and researchers, including
practitioners,  philosophers, critics, experimentalists, clinicians,
formalists, and ethnographers.  We will review numerous ethnographies and
question the ways researchers' methods and assumptions about language,
epistemology, education, and social responsibility influence their
results and recommendations.  I have established a listserv for the class
(titled, csresearch@nosferatu.), and I have invited a few of the authors
of the studies we will reading as well as professors and graduate
students at other universities to participate in our on-line discussions
of research methodologies and methods.
 
Requirements:
Conduct a semester-long study that employs naturalistic methods, engage
in frequent discussions on the class listserv, maintain a writing and
research notebook, participate in class discussions, and provide short
oral presentations on assigned readings and research project.
 
Required Texts (Tentative):
Brodkey, Linda.  Academic Writing as Social Practice.  Philadelphia:
Temple University Press, 1987. 0877224951
Butler, Wayne.  The Social Construction of Knowledge in an Electronic
Discourse Community.  Dissertation, 1992.
Cross, G.A. Collaboration and Conflict.  Cresskill, NJ:  Hampton Press, 1994.
Heath, Shirley Brice.  Identity and Inner City Youth: Beyond Ethnicity
and Gender.  New York: Teachers College P, 1993.
Kipling, Kim J. and Richard J. Murphy.  Symbiosis; Writing and Academic
Culture.  Portsmouth, NH: Heinemann, 1992. [0-86709-313-7]
Kirsch, Gesa.  Women Writing the Academy.  SIUP [0-8093-1870-9]
Moffett, James.  Storm in the Mountains: A Case Study of Censorship,
Conflict, and Consciousness.  Carbondale:  SIUP, 1989. [0-8093-1584-x]
North, Stephen.  The Making of Knowledge in Composition.  Portsmouth, NH:
Boynton/Cook Publishers, 1987.  [0-86709-151-7]
Ray, Ruth E.  The Practice of Theory.  Urbana: NCTE, 1993. [0-8141-3660-5]
VanMannen, John.  Tales from the Field.
An extensive anthology of articles will also be made available to
students.
 
 
Suggested Ancillary Readings
Chiseri-Strater, Elizabeth.  Academic Literacies: The Public and Private
Discourse of University Students.  Portsmouth, NH: Boynton/Cook, 1992.
[0-86709-273-4]
Conroy, Pat.  The Water is Wide.  New York: Bantam, 1987.
Fetterman, David M. Ethnography: Step by Step.  New York: Sage
Publications, 1989.  [0-8039-2891-2]
Heath, Shirley Brice.  Ways with Words: Language, Life, and Work in
Communities and Classrooms.  Cambridge: Cambridge UP, 1983.
Taylor, Denny.  Growing Up Literate: Learning from Inner City Families.
Portsmouth, NH: Heinemann, 1988. [0-435-08457-7]
 
 
 
Grading:
Although I may alter the weight of the assignments to better account for
our activities, I expect to weigh grades in the following manner:
40% =  The Naturalistic Study
40% =  The Writing & Research Notebook & Quizzes
20% =  Class Participation, Presentations of Assigned Readings, &
Presentations of Your Research Project, Peer Editing
 
Explanation of Major Course Projects:
        The Research Study.   Throughout the semester, I will read drafts
of your research project.  Some class time will also be given to
discussing the design of your study, ethical and methodological problems,
and research and writing strategies.  The final draft of your study must
be submitted on November 30, 1993.  Along with this draft, you should
include a bibliography of your research notes, sample field notes, and
sections of interviews; a few samples of these documents; and a brief
summary about what you learned about research and writing theory as a
result of your participation in this project.
        The Writing & Research Notebook & Quizzes.  In addition to our
in-depth analysis of how to conduct naturalistic research, we will spend
some time analyzing other modes of inquiry available to researchers in
the fields of composition and rhetoric.  Given time limitations, I
realize that you cannot conduct additional full-length studies.  However,
in your writing and research notebook, I do want you to freewrite about
possible research projects that employ the diverse methodologies that we
analyze over the course of the semester.  While I do not expect your
ideas and research proposals in your notebook to be fully polished, I
will expect them to indicate an awareness of class readings and
discussions.  In these entries, you can also record insights about
research techniques, questions about this class, queries about your own
composing processes, and general reflections about the role of research.
My hope is that you will identify at least three projects worth developing.
        You are expected to make at least five 250-word entries each
week.  Also, at least two of these entries each week should respond to
our reading assignments.
        To receive full credit, each entry must be numbered and dated.
Please identify responses to literature by keeping them in a separate
section of your notebook and by listing the reading assignment to which
you are responding at the top of the entry.  Entries about research
projects can be separated by topic.
        Class Participation, Presentations of Assigned Readings, &
Presentations of Your Research.  This course is designed to require
extensive participation on your part.  Because I believe students will
retain information if they are asked to present it, I will ask several
students each week to present the assigned reading.  Throughout the
semester, I will ask for periodic updates on progress with your research
project.
 
 
 
 
 
_______________________________________________________________
Joe Moxley, Associate Professor          Voice: +1 813-974-9522
University of South Florida              FAX:   +1 813-974-9522
4204 E. Fowler Ave, CPR 331
Tampa, FL  33620-5550   USA          <moxley@chuma.cas.usf.edu>
_______________________________________________________________
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Date:         Mon, 24 Oct 1994 13:21:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Virtual Grad Course/Qualitative Methodologies (fwd)
 
Wow! Neat course. Is Moxley going to teach it on the internet so that remote
students could take the course, or is he just looking for interactions with
students in similar courses around the country, or both?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Mon, 24 Oct 1994 15:22:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Linda Hunter <huntl@STOLAF.EDU>
Subject:      portfolio assessment
 
When a member of our college's writing assessment committee queried me
about just which colleges were also trying portfolio assessment to measure
writing programs, I confidently said that a number of colleges used
portfolios.  I'm sure of *that* but I am less sure of just which colleges
are using portfolios to measure general education, not to mention entire
four years' worth of writing.  I've gleaned elsewhere that William and
Mary is in process on this, and I know that Alverno in Milwaukee does a
form of this kind of assessment, but I'd be grateful for information about
other colleges, especially small liberal arts colleges, that are.  I'd
also be grateful for any other tidbits (or big chunks) of advice about
the process.
 
Thanks.
=========================================================================
Date:         Mon, 24 Oct 1994 15:28:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      portfolio assessment
 
I'd like this information too. At ASU West, we are considering making
portfolio assessment of student outcomes a signature program of the campus.
With 5,000 students (headcount), we are probably more like a small liberal
arts college than like our big brother across town. There's a lot of writing
going on on this campus, a great new WAC director (Bob Jones) out working like
mad with faculty, and a library staff whose interest in information literacy
across the curriculum work very well with WAC. We figure that well-designed
portfolios will help us to get at program-specific outcomes as well as general
education outcomes.
  At least we hope so. We are in the middle stages of developing a
comprehensive student outcomes assessment plan that will meet the sensible and
sound expectations of NCA (NCA is primarily interested in continual
improvement of academic programs, not in credentially students or creating
barriers for them).
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Tue, 25 Oct 1994 09:47:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan Marie Harrington <SHARRIN@INDYVAX.BITNET>
Subject:      Re: portfolio assessment
 
At IUPUI we're in the early stages of using portfolios to assess
general education (and some programs), or at least we'd like to think
that we are.  Our vice-chancellor for assessment and planning is
beginning to institute programs for assessing gen ed and has set up a
system of program review, and some of us in the English dept. are
advocating that she consider portfolios as one assessment tool.  So
the talk on campus is of students creating a gen ed portfolio, but the
particulars of the plan (who would read it, what would the students
get out of it, how to assess it, etc.) have not yet been raised.  In
the Eng. Dept we're starting a majors' portfolio this year, and are
participating in the AAHE peer review study; we'll be exchanging
majors' portfolios with the Univ of Nebraska this year.
 
Susanmarie Harrington
Department of English
Indiana University-Purdue University at Indianapolis
425 University Boulevard
Indianapolis IN 46202
sharrin@indyvax.iupui.edu
(317) 278-1153
FAX: (317) 274-2347
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Date:         Tue, 25 Oct 1994 15:32:36 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      portfolio assessment
 
Linda,
Michigan uses portfolios for entry assessment, and for exit assessment from
the pre-FY Comp course.  We have planned an ambitious project to use the
entry portfolio assessment as an occasion to do some studies that would,
in effect, evaluate the FY Comp courses here (eight courses, offered in
seven different depts, programs, and colleges) and that would at least
begin to look at what's happening in upper-division writing-intensive
courses.  We aren't small, but we're mostly liberal arts, so maybe this
info will be of use?
Hope so!
Bill
 
Bill Condon
Acting Director, English Composition Board
1025 Angell Hall
University of Michigan
Ann Arbor, MI 48109
Bill_Condon@um.cc.umich.edu
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Date:         Tue, 25 Oct 1994 15:28:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: Undergrad Course on Teaching Writing
In-Reply-To:  <9410212307.AA17968@ccserver>
 
Dave,
 
  Thanks for the response.
 
  Cheers,   Chris B.
=========================================================================
Date:         Tue, 25 Oct 1994 20:32:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         j l mcclure <jmcclure@BLUE.WEEG.UIOWA.EDU>
Subject:      Incoming Expectations?
 
All of a sudden (this Thursday and next Monday), I have meetings
scheduled to discuss first in our department, then with area high school
reps, the expectations we should have of the writing, reading, thinking
abilities of students moving from high school into our program.  I've
been asked to come up with some kind of list or prose description of
those abilities, skills, whatever, that high schools should be fostering
in order to prepare students for college-level writing and reading.  On
very short notice, I would appreciate any help members of this list might
be able to provide, especially those who have explicit articulation
descriptions with high schools.
 
J.L. McClure
English Department
Kirkwood Community College
Cedar Rapids, Iowa
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Date:         Tue, 25 Oct 1994 21:45:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Looking for Portland State info
In-Reply-To:  <9410212222.AA26668@convex.csd.uwm.edu>
 
Joyce,
        Karen Vaught-Alexander is reachable at 503-283-7461.  She has an
email number as well, but maybe I shouldn't give it out.  Maybe it is an
UNLISTED email number, like Mick Jagger's or Madonna's.
 
        I will email her and let her know you are trying to find her.
 
Chuck Schuster
=========================================================================
Date:         Wed, 26 Oct 1994 10:22:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      high school desiderata
 
Here's part of the statement I developed a few years ago which we send out
to schools in Illinois (upon request). We call our fy comp class Rhetoric.
 
 
University of Illinois Composition Requirements
 
High school students read up to 2 million words a year, which seems like a
lot until you consider that, on the average, college students encounter a
million words a week in their lectures and reading.  Clearly, course work
in English should prepare high school students to deal with this vast
increase in language processing.  The study of language and literature
through four years of high school English should provide the fundamental
skills in reading, writing, listening and speaking that are necessary to
succeed in college and later, in the workplace.
 
First-year Rhetoric courses typically ask students to write seven
source-based essays, both in and out of class, which progress toward a
fully developed, well-documented, and carefully revised eight- to ten-page
research paper.  Rhetoric courses stress what the student will need to know
to meet the demands of college writing: organization, revision,
peer-editing techniques, argumentation, and the evaluation and proper use
of source materials.  Students will become aware of the nuances of diction
and style, and they will learn to match their writing both to the task at
hand, and to the expectations and expertise of their audience.  Rather than
relying exclusively on one model like the five-paragraph theme, we
encourage the exploration of a variety of written forms of argumentation
and exposition.  Students will be asked to read and analyze essays and
other source material relevant to their research, and they may be asked to
keep reading/writing journals as well.  Students will write a minimum of
thirty finished pages during the semester.
 
In preparation for university writing and literature courses, high school
English courses should stress the effective use of language in the
integrated context of reading, writing, listening and speaking.  While
mastery of standard edited English is expected of all University of
Illinois first-year students, we have found that courses which isolate
grammar, spelling, vocabulary development, or other "basic skills" in which
students are drilled and tested are rarely as effective as those which take
a holistic approach to the language arts, examining the complex use of
English as it occurs in actual texts, both those which students read,
discuss, and write about, and those which they create themselves.
 
Our writing instructors vary their approach: some use journals, others
don't; some stress in-class writing, others find out-of-class writing more
useful; some prefer to deal with politically sensitive topics, others
prefer a more tranquil classroom; a few work on collaborative writing, an
area which we intend to explore further.  But our overall philosophy
stresses academic writing from sources and employs a loose process model
approach.
 
By loose I mean that we do not mechanize the writing process by sorting it
out into consecutive stages.  Unfortunately, some textbooks would turn the
process into a strictly ordered sequence of activities: first plan, then
draft, then revise, then proofread, finally "publish."
 
Instead of reducing the writing process to a formula, we recognize that all
of these writing activities tend to take place in a variety of orders (or
disorders), that they are often concurrent and indistinct from one another,
and that different writers use different mixes or processes to produce
effective work.  Because writing processes are messy, not neat, we do not
use worksheets or drills.  Nor do we favor working up from sentence to
paragraph to theme in a bulding-block approach to learning.  Since students
think and speak in whole texts, we find it more useful to have our students
engage directly in writing full-fledged texts or essays right from the
start.
 
We also recognize
 
--that writing is a highly contextualized affair: what works for one
writing task may not be so successful for another; indeed, fluency in one
kind of writing may translate into awkwardness in some other writing task
or genre;
--that while our students do multiple drafts of some essays, planning and
drafting and incubation are often luxuries that writers who are facing
real-life deadlines cannot afford;
--that writers need readers; that peer comments are valuable; but that
readers do not always give writers good advice--in the end, writers must
judge for themselves what works and what doesn't;
--that writing improvement is not linear, and is therefore very difficult
to document or quantify: writers develop through practice and variety,
through trying new and more difficult things; they improve even though
their texts may not (trying something new or more difficult, while
essential for development, often results in writing that is less effective,
at least initially);
--that while published writing may be useful as a model for student
writers, such finished writing masks the messy and complicated stages of
its production; in addition, formal writing has been revised and polished
not just by the author(s) but by a series of editors, referees,
copy-editors, proofreaders, and other interested parties to the point where
the published product may be significantly different from the writer's
final draft;
--and finally, that while we ground our methodology in a theory that sees
writing as socially constructed, there are no sure-fire methods of writing
instruction that follow from this, and in the end we all do the best we
can.
 
 
--------------
Hope this helps.  Comments and revisions welcome!
 
Dennis
--
 
 
 
Dennis Baron                                             debaron@uiuc.edu
 
Department of English                                   217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street
Urbana, Illinois 61801
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Date:         Wed, 26 Oct 1994 14:03:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
In-Reply-To:  <9410250221.AA17710@convex.csd.uwm.edu>
 
David,
        Susan McLeod would like to join the list.  I hope I have her
address right; if not, you'll be hearing from me again.
 
Chuck Schuster
=========================================================================
Date:         Wed, 26 Oct 1994 12:15:37 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      No Subject
 
Incus, did you send me her email address? If not, I imagine I can find it in
the internet phone books.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 26 Oct 1994 13:06:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: Incoming Expectations?
 
J.L.,
 
A couple of years ago, the University of Wyoming created, for the very first
time, admissions standards.  As part of this process, the university has
created a set of expectations for high school students in several areas,
including writing.  An official document was prepared for distribution to high
schools.  I don't have a copy of it, but you might be able to get a sense of
what's in it by e-mailing the head of the English department, Janet
Constantinides.  Her e-mail address is constant@uwyo.edu.  You can tell her I
sent you.
 
Jane Nelson, Director of the Writing Center
Center for Teaching Excellence
University of Wyoming
jnelson@uwyo.edu
(307) 766-5004
=========================================================================
Date:         Wed, 26 Oct 1994 16:34:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
Subject:      Textra CONNECT and DAEDALUS
 
Here at U of Wisconsin-Green Bay, we're considering whether to buy Daedalus
in some form or to have our students buy Norton Textra CONNECT.  We've seen
demonstrations of both, but since we're still considering which to go with,
we have no experience with either over an entire semester.  So I'm asking
for responses from those of you with more experience with either or
(preferably) both.
 
Have any of you out there used both Daedalus and CONNECT extensively?  If
so, what are the advantages and disadvantages of each?  (I've seen a lot
about Daedalus in the Megabyte U. messages, but I've seen little or nothing
about Textra CONNECT.)
 
My E-Mail address (Internet) is IN%"SUTTONB@UWGB.EDU"
 
Thanks in advance for your responses.
 
Brian Sutton
=========================================================================
Date:         Wed, 26 Oct 1994 16:39:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: portfolio assessment
In-Reply-To:  <01HIP3QFRWCK003XXJ@crcvms.unl.edu> from "Bill Condon" at Oct 25,
              94 03:32:36 pm
 
To anyone using portfolios for placement:  Bill?  Stephen?
Susan-Marie?
I'm submitting a grant (due nov. 1) to get support for a pilot
project that will use portfolios for placement purposes.  I want
to be able to visit a school who is using portfolios for placement.
More specifically, i want to offer my services as a scorer (free
of charge of course).  Is anyone scoring early this spring?
Say in April?  I would of course want to observe/participate in
training sessions for table leaders and anything else that would
help me see you design your scoring sessions.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 26 Oct 1994 17:17:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: portfolio assessment
In-Reply-To:  <9410250215.AA17558@convex.csd.uwm.edu>
 
We have used portfolio assessment extensively at U. Wisconsin-Milwaukee
for 7 or more years, and it is now mandated in three of our courses:  2nd
semester basic writing, and 1st and 2nd semester college comp.  We
probably read 2500-3000 portfolios every semester, and students' success
or failure in the course depends on how their portfolio is scored--so we
take a lot of time working with instructors on course goals, assignments,
norming in-class and out-of-class essays, etc.
 
A lot of work?   Yes, but definitely worth it--for we have
transformed teacher from evalutor to coach, reversed our grade inflation
problem, attained a great deal more coherence in the courses, fostered a
lot more discussion among instructors teaching the same course, etc.  All
this is possible, I think, because we have a grat rhet/comp curriculum
that greatly tunes up our instructors' knowledge, expertise, and ability
to teach and evaluate student writing.  In a small college setting, that
would have to be done through fac. dev. workshops and a lot of shared
conversation--both excellent opportunities for building collegiality.
 
Charles I. Schuster
U. Wisconsin-Milwaukee
40 miles due north of the University of Lawsonomy
=========================================================================
Date:         Wed, 26 Oct 1994 22:50:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: portfolio assessment
In-Reply-To:  Message of Wed,
              26 Oct 1994 16:39:57 -0500 from <peckham@CWIS.UNOMAHA.EDU>
 
Irv, you might want to talk to Jeff Sommers.  Miami won't be scoring until
June, I think, but it would be worth a try.
 
As to portfolios for writing proficiency, I'd suggest that people contact
George Meese at Eckerd College in Florida.  They have an interesting model;
all students have to submit a passing portfolio in order to graduate, those
who submit an exemplary portfolio can be awarded a certificate of achievement,
and the portfolios are scored by inter-dsiciplinary faculty.  George was also
able to use the portfolio as one means to satisfy the accreditation people.
 
Another WAC model is Chris Thaiss' at George Mason.  I think he's on this list,
 so I hope he'll speak up.
 
At Alaska SE, there is a portfolio model used for teacher education that, as I
understand it, is a quasi-general education model.  Joey Walters is the person
to contact there.
 
At Nazareth College in Rochester, NY, and at SUNY Courtland, English faculty ar
e using portfolios in the major.
 
And here the Honors Council *just* passed an Honors Portfolio as an option for
the final project.
 
I think the messages here (among others) are several:
 
 
*portfolio models abound.  It's important to see them as operating within a
rhetorical situation involving purpose, audience, and so on, and to design
a model that works in that context.
 
*it's also important to limit what we want a single model to accomplish; one
portfolio cannot be all things to all people
 
*many of these models have evolved over time; they too are in process (the Miam
i model is a case in point.  The criteria on their scoring guide have changed
more than three times in four years).
 
*some of these models work *with* something else (ie, they are part of a multi-
modal system): interviews, timed tests, whatever
 
Hope this helps--
 
kathleen yancey
=========================================================================
Date:         Thu, 27 Oct 1994 06:42:53 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         William Sweigart <WSWEIGAR@UCS.INDIANA.EDU>
Subject:      portfolio assessment
 
In response to Irvin's question about portfolios for assessment....
 
Didn't Miami of Ohio get a large FIPSE grant a couple of years ago
to set up a placement system based on h.s. portfolios?  Maybe Donald
Daiker?  Don't know his e-mail address.
 
Bill Sweigart
Indiana University Southeast
wsweigar@ucs.indiana.edu
=========================================================================
Date:         Thu, 27 Oct 1994 08:34:23 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Diana George <dgeorge@MTU.EDU>
Subject:      Re: Textra CONNECT and DAEDALUS
 
On computer conferences:
        Several of the people here use Daedalus and like it.  I still find
myself frustrated by computer real time conferences because the
conversation seems to be halting, and it never quite catches up to itself
(if that makes sense).  Still, there are a couple of people here (Anne
Wysocki is the best) who are incredibly skilled at using those conferences,
especially when they take the conference transcripts to class after and
actually use class time to talk about what happened during the conference.
If you'd like more, I could give you Anne's e-mail address.
                        Diana George
 
        ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
         "There are days when I am envious of my hens . . ."
                from Barbara Kingsolver, "Apotheosis"
 
     Diana George                                906-487-3233
     Department of Humanities                    FAX 906-487-3347
     Michigan Technological University           dgeorge@mtu.edu
     1400 Townsend Drive
     Houghton, MI 49931
=========================================================================
Date:         Thu, 27 Oct 1994 07:43:21 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      FWD/fyi New List on internet
 
Some folks on WPA recently noted they'd like to be on lists devoted to
on-line learning.  Here's an option, and it's bi-lingual . . .
Kim Ballard
 
> From: IN%"dewalker@schoolnet.carleton.ca" 26-OCT-1994 03:33:44.32
> To:   IN%"NEW-LIST@NDSUVM1"  "Multiple recipients of list NEW-LIST"
> CC:
> Subj: NEW: INCLASS - Using The Internet in the Classroom
>
> INCLASS on listproc@schoolnet.carleton.ca
>
>    Under the host sponsorship of Canada's SchoolNet, INCLASS is a
>    moderated Internet discussion list about using the Internet in
>    the classroom.
>
>    By extension, INCLASS is a research tool for educators,
>    scientists and education sector marketers.
>
>    As well, INCLASS is designed to provide interactive hands-on
>    help for Internet newcomers, with plenty of resource pointers.
>
>    Above all, INCLASS promotes the use of the Internet as a means
>    to keep students interested in life-long learning, focusing on
>    adapting successfully and creatively to change, concentrating
>    on aiming for personal excellence.
>
>    How do you subscribe to INCLASS?
>
>    Simply send an e-mail message to listproc@schoolnet.carleton.ca .
>    Leave the subject line blank, and in the body of the message write
>
>    subscribe INCLASS yourfirstname yourlastname
>
>    Eg.  subscribe inclass Pat Patrick
>
>    You will immediately be added to the INCLASS list and will
>    receive further user-friendly information on how to use the
>    INCLASS list commands.
>
>    Owner:  Doug Walker  dewalker@schoolnet.carleton.ca
>
 
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Thu, 27 Oct 1994 07:22:31 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: portfolio assessment
In-Reply-To:  note of 10/26/94 21:27
 
I missed the original question that began this discussion, but to add
my two cents worth: Boise State started a pilot portfolio project last
spring and has doubled its size this fall.  We are using portfolios to
comply with an outcomes assessment mandate in our frosh sequence.  I'm
using it to foster conversation amongst the faculty.  It's working great
on both scores.  If we get some money (and I believe we will), we'll
use portfolios in all our basic, 101, and 102 classes next year.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Thu, 27 Oct 1994 08:22:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan Marie Harrington <SHARRIN@INDYVAX.BITNET>
Subject:      Re: portfolio assessment
 
I'd be happy to have you visit, Irv, but since we're only using
portfolios for the exemption portion of the placement test (and for
students entering with a second degree and for transfer students who
complain about having to take the impromptu test) we don't have a lot
of ports. to score.  Next year, I hope we'll be using it as an option
for everyone.  But Michigan will be reading portfolios iin
May/June--you can contact Emily Decker (edecker@umich.edu) about that
if Bill doesn't jump in here with an answer.
 
Susanmarie
=========================================================================
Date:         Thu, 27 Oct 1994 09:06:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
Subject:      Re: Textra CONNECT and DAEDALUS
 
Diana,
 
Thanks for the info.  I printed your message, and I'll pass it on to my
dean.  And yes, I'd like to receive Anne Wysocki's E-Mail address, to see
if I can glean any tips from her about Interchange conferencing.
 
Brian Sutton
=========================================================================
Date:         Thu, 27 Oct 1994 11:28:09 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         HICKEY@URVAX.BITNET
Subject:      Re: Textra CONNECT and DAEDALUS
 
At the University of Richmond, we've used Daedalus for several
semesters, but recently practiced with CONNECT in a demo session
led by the Norton rep here.  We're thinking of using CONNECT
mainly because it means we don't have to teach as many software
programs.  Everything is in one package and easy to use (e-mail,
wordperfect program, conferencing).  It suits our classroom purposes
nicely.  For specific differences between CONNECT and DAEDALUS,
e-mail Joe Essid (essid@urvax.urich.edu).  He's our Writing Center
Director and has been testing these programs regularly for
advantages and disadvantages of each.
 
Dona Hickey
Writing Program Director
English Department
University of Richmond
Richmond, VA 23173
hickey@urvax.urich.edu
=========================================================================
Date:         Thu, 27 Oct 1994 16:29:52 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "CHRISTOPHER J. THAISS" <cthaiss@MASON1.GMU.EDU>
Subject:      portfolio assessment
 
At Kathleen Yancey's request, I'm "speaking up" about portfolio
assessment in WAC at George Mason.  We don't do large-scale
portfolio assessment of all the students in the univ., yet; the state of
VA has made the same noises about outcomes assessment that other states
have, but as yet we've not gotten the call to do mass assessment of
writing. Interested in the reports from Michigan and Miami, I've in fact
proposed to our CAS dean portfolio-based placement in the first year, but
have received no go-ahead (perhaps because I was up-front about costs).
        What we do with portfolios, nevertheless, is to use them for
proficiency credit evaluation for our required junior-level advanced comp
course (302), which is offered in four flavors: business, humanities,
nat. sciences/technology, and social sciences.  The portfolios are made
up of papers written (usually) in students' major courses in their fields
and in elctives they've taken perhaps in other fields; some portfolios
include work-related documents, since so many of our students do lots of
writing on the job.  In addition to the portfolio, we ask the students to
write on campus a two-hour exploration of the processes they used in
writing two of the pieces in the portfolio; this piece helps us verify
that the portfolio really is the student's, but more than that it gives
us terrific insight into individual strategies.  Anyway, we (Terry
Zawacki, Assoc. Dir. of Comp., and me; Terry reads many more than I do) read
50-75 of these a year; we have no funds to pay others to read and so have
not pushed to expand the program.  We have as an option asking faculty in
the student's major to give us a second opinion (and depts. have all
signed off on their willingness to do so), but we've only exercised
this option a few times in the 7 years we've been doing this, primarily
because most of the portfolios clearly are "passing"--i.e., meet the
criteria we have for the advanced comp course.  Since the program is
voluntary and the portfolio procedure difficult enough to discourage
frivolous attempts, we get relatively few troublesome portfolios.
Basically, we're happy with it as a way to identify and give credit to
those people who need not take the course.
        Now, if we were to go into the business of mass assessment by
this means, we'd have to work out a way to get lots more readers involved
from across the curriculum.  But we're not there yet.
 
Chris Thaiss
George Mason Univ.
Fairfax, VA 22030
=========================================================================
Date:         Thu, 27 Oct 1994 16:53:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
Subject:      Re: Textra CONNECT and DAEDALUS
 
Dona,
 
Thanks for the info.  I printed up a copy of your comments, and I'll pass
them along to the others at my school who are involved with the decision.
And I'll probably be contacting Joe Essid soon.  Thanks again.
 
Brian Sutton
=========================================================================
Date:         Fri, 28 Oct 1994 00:07:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: portfolio assessment
In-Reply-To:  <9410271302.AA07132@mx5.u.washington.edu>
 
Bill (and Irv):
Miami's FIPSE (completed in 1992) was for exemption credit, not placement
per se, though it does generate a sizable number of portfolios.  They
read in early summer, so Irv, if Michigan doesn't work, you might want to
consider talking to the folks at MU.  Jeff has some second and third year
numbers on costs and I think if I dug around I could find the first year
numbers.
Gail
 
_______________________________________________________________________________
Gail Stygall                            stygall@u.washington.edu
English, GN-30                          (206) 685-2384
University of Washington                Seattle WA 98195
 
 
On Thu, 27 Oct 1994, William Sweigart wrote:
 
> In response to Irvin's question about portfolios for assessment....
>
> Didn't Miami of Ohio get a large FIPSE grant a couple of years ago
> to set up a placement system based on h.s. portfolios?  Maybe Donald
> Daiker?  Don't know his e-mail address.
>
> Bill Sweigart
> Indiana University Southeast
> wsweigar@ucs.indiana.edu
>
=========================================================================
Date:         Fri, 28 Oct 1994 05:47:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: portfolio assessment
In-Reply-To:  <01HIS9K3YEZ4004LKM@crcvms.unl.edu> from "CHRISTOPHER J. THAISS"
              at Oct 27, 94 04:29:52 pm
 
Chris:
We should keep in touch.  We expect to do a portfolio for exemption
assessment here.  We think we'll get a grant for a pilot project
this spring.  Most people have been positive.  The high school
people in particular.  We will offer students the opportunity to
submit portfolios for exemption from the firstyear writing program.
This will limit the number and costs.  We think we can pass most
of the cost for reading over to the student.  If we charge 10-12
for submitting the port., the people who submit them will have
some expectation of gaining exemption--and I assume put some effort
into constructing them.
 
Our most important move so far (following a hint from Bill Con.)
has been to consult with the area h.s. teachers about the portfolio
contents.  They had excellent ideas.
 
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 28 Oct 1994 22:12:17 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE UNIVERSITY, DAYTON,
              OHIO" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: portfolio assessment
 
We offer much the same sort of proficiency portfolio to bypass our
ENG 101 and 102 courses as does George Mason; the only difference is
that the readers (2 for each portfolio submitted) are drawn from the
Writing Programs Committee members, spreading the work around--a
practice we follow in all 4 of our portfolio requirements (that one,
2 writing certificates, and the MA).
Rich Bullock
Wright State, Dayton
=========================================================================
Date:         Sat, 29 Oct 1994 13:34:00 MDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Georgiana_Donavin@WHITEWATER.WCSLC.EDU
Subject:      History of Rhetoric
 
Form: Memo
Text: (11 lines follow)
I have a question for anyone who teaches a survey course in the history of
rhetoric.  I would like to know what generalizations you use to describe the
medieval period.  What commonplaces about Medieval Rhetoric would you like
your students to remember from the class?
 
Thanks,
 
Georgiana Donavin,
Westminster College of Salt Lake City
g-donavi@whitewater.wcslc.edu
=========================================================================
Date:         Sat, 29 Oct 1994 07:57:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: portfolio assessment
In-Reply-To:  <01HISKCVEO40004H34@crcvms.unl.edu> from "Gail Stygall" at Oct 28,
              94 00:07:36 am
 
Gail:
Thanks for the info.  I'll be interested in Miami's numbers.  We
want to score for exemption only, too (although meeting some
resistance on that issue--some dept members want us to say
some students have to take two sem., some one, some none).
I would appreciate the first year numbers.  Do you have
Jeff's email?  Michigan will work for me, but maybe I'll
try to get to miami for the summer scoring since our purposes
are more in sync.
Irv>
 
 
> Bill (and Irv):
> Miami's FIPSE (completed in 1992) was for exemption credit, not placement
> per se, though it does generate a sizable number of portfolios.  They
> read in early summer, so Irv, if Michigan doesn't work, you might want to
> consider talking to the folks at MU.  Jeff has some second and third year
> numbers on costs and I think if I dug around I could find the first year
> numbers.
> Gail
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sun, 30 Oct 1994 15:16:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: portfolio assessment
In-Reply-To:  Message of Fri,
              28 Oct 1994 22:12:17 -0400 from <RBULLOCK@DESIRE.WRIGHT.EDU>
 
Rich, can you tell us about all four portfolio requirements, and how they
differ?
 
Thanks--
Kathleen Yancey
=========================================================================
Date:         Sun, 30 Oct 1994 20:40:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE UNIVERSITY, DAYTON,
              OHIO" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: portfolio assessment
 
Kathleen,
lessee now; you wanted to know what our four portfolio requirements consist
of, and how they differ.  This is from memory and so may be slightly askew,
but here goes:
 
FOR EXEMPTION FROM ENG 101 OR 102:  The student must collect (or compose)
3 essays written in high school or college (or independently) that roughly
correspond to the types of writing emphasized in the class they wish to
get out of taking.  They bring that material to the department, where they
sit down with it and write an analysis of its strengths and weaknesses in
a 2-hour, controlled setting.  They're also to (that's it--the strengths
and weaknesses are one hour's writing) describe the processes by which one
of the pieces came to be.  That writing, with the papers, is distributed to
two Writing PRograms Committee members, who read it with one thing in mind:
would this student's writing earn him or her an A in the course?  If it does,
they're exempted, but cannot buy the credit for the course so it shows on
their transcripts, which was the case when the whole exam was based on one,
two-hour impromptu essay graded by the WPA.
 
FOR EARNING CERTIFICATES IN PROFESSIONAL OR TECHNICAL WRITING:  These are
6-course certificate programs, in which students (professional) choose from
a menu of courses or (technical) take 5 prescribed, sequential courses and
complete an internship in an area company.  They're to keep their papers from
these courses and work experiences.  When they're ready to earn the certificate,
e.g., have completed 4-6 courses (we let them turn in the portfolio if they're
completing the certificate courses in their final quarter), they choose 3 of
the pieces they turned in for these courses--the original copies, signed off
by the instructor, if possible.  They then write either a 2-page analysis of
the strengths and weaknesses of each, or a single, longer comparison of two of
the three, examining one as an example of their best work and one that falls
short somehow.  These too are farmed out for reading to WPC members or faculty
who teach in those programs (my judgment call).  If one faculty member fails it,
they are to write a statement to the student that describes the problems they
see in it.  the student may then revise and resubmit it once.
 
FOR THE MA IN ENGLISH:  Our MA offers something for everyone, with
 concentrations
in writing, TESOL, Women's Studies, Communication, Library Archiving, and at
least 4-5 more--even literature!  This always meant that the MA exam was hellish
to deal with, and for awhile we had students write their own questions (which
actually worked pretty well, for a test).  We're in the third or fourth year of
portfolios now, and by and large everyone prefers them greatly.  They're more
elaborate, and must include the following:  a letter introducing the contents
of the portfolio, including the contexts in which each of the pieces was
 written; 2 or 3 course papers; an Independent Writing Project; and an analysis
 of the
portfolio's contents.  The Independent Writing Project is meant to be just
that--the student working independently, showing what she or he can do after
almost two years of graduate study.  Students must submit a prospectus and
preliminary bibliography the quarter preceding that in which they submit the
portfolio; that proposal is read and approved, often with suggestions for
change, by two faculty.  Then the student is on his or her own.  The department
divides up into groups of 3 readers at random, so that this project must be
written not for a specific professor or a specific specialist, but for any
professor in the department to read.  The 3 readers read and pass or fail
the portfolio independently, then meet to discuss them;  the vote to pass must
be unanimous among those 3 readers.
 
We're happy with the ways these portfolios both relieve us of the burden of
coming up with and then (gak) reading examinations and allow us to raise our
expectations.  Especially with the Inedpendent project, we see a side of the
students we normally don't, and at the same time they get to pursue something
of real interest to them--we don't control their choices except when they seem
either doomed to failure or dangerously daring for an English Department (e.g.,
having no conceivable connection to English studies).  No one yet has complained
of the work of reading them, or demanded payment--must be a department culture
thing.
 
Now that I've described that, let me ask:  a few weeks ago, someone mentioned
using portfolios to drive both WAC and assessment.  Could whoever did this
please elaborate?  How will that work?  Who will read them, and what will
they be evaluated on?  (As I recall, students turn in a portfolio containing
8-9 essays from as many courses in their majors.  That's a lot of writing to
deal with.  When would it be due?  What would happen to students whose port-
folios don't pass muster?  Would there be some sort of early warning system
for weaker writers?  Am I asking too many questions for what was a germ of an
idea?  If so, sorry; I'm up to my ears in a political battle over the details
of my school's WAC program, and this idea intrigues me.)  Thanks.
 
That enough, Kathleen?
 
Rich Bullock
Wright STate U., Dayton
